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1. General information

1.1. Curriculum title

6B01425-Physical Education and Sports (IP)

1.2. Curriculum developing
team:

Member universities
M.Kozybayev North Kazakhstan
University

Buketova Karaganda University

Leader university
Pavlodar Pedagogical University

1.3. Type of curriculum
(in accordance with the National
Qualifications Framework

BACHELOR'S DEGREE
Level 6

1.4. Total academic credits

254 academic credits

1.5. Study mode

full-time

1.6. Expected program
duration

4 years

1.7. Short curriculum
description Curriculum goals
and objectives

This Educational Programme (EP) "Physical education and sports" is a
national teacher education curriculum, which has been designed in
collaboration by various Kazakh universities and with international consulting.
Due to the nature of a national curriculum, the descriptive texts within the
curriculum do not provide specific information but highlight general
pedagogical principles and cross-cutting themes (see also Annex 1.). The more
detailed descriptions of e.g. methodologies and assessment will be identified in
the implementation plans of the universities, considering also institutional and
regional specific conditions.

Educational programme (EP) "Physical education and sports" is a teacher
education programme for pre-service teachers who wish to specialize in
teaching physical training and sports in educational establishments (schools,
colleges, high schools). EP consists of a pedagogical component 60 credits
(incl. pedagogical practice), a compulsory component 56 credits, and a subject
component 114 credits (incl. a final thesis of 8 credits).

Subject component consists of 6 modules: " Basic physical skills with object
control (game physical skills)", " Basic physical skills with body control
(complex coordination physical skills)", " Basic physical skills in various
environments (cyclic physical skills)", " Natural scientific foundations of
physical education and sport ", "Sports and coaching"”, “Physical development,
mental well-being and applied research”.

EP is aimed at training physical education teachers and sports coaches. EP
covers updated pedagogical and subject areas of competences aimed at
implementing student-centered and competence-based approaches. All
competences are grouped into general (general cultural) and professional
(pedagogical and subject) areas corresponding to the content of training. As a
result of mastering the program, pre-service teachers have basic knowledge in
the field of pedagogy, didactics and natural science fundamentals of physical
culture and sports. They are able to interact constructively in an educational,
sports and research environment for professional development and conduct
classes in physical culture and sports based on individual differences, needs
and opportunities. Pre-service teachers are able to promote healthy and
physically active lifestyle. The academic courses and their content are updated
based on the analysis of international experience, and the number of elective
courses has been increased allowing pre-service teachers to choose their
learning trajectory in accordance with their interests and needs, as well as
prospects for future professional activity, e.g. pre-service teachers who wish to

4




focus on coaching activities can choose courses of the appropriate orientation,
or pre-service teachers who wish to focus on the activities of physical
education have the opportunity to choose subjects of physical culture and
wellness orientation.

EP provides an equal opportunity for learning without compromising pre-
service teachers' rights and interests, preserving the principles of equality,
respect, tolerance. It is interdisciplinary, student-oriented, scientifically
integrated and problem-oriented by nature, and the selection of courses is
guided by the topical issues of history and society and corresponds also to the
international course descriptors.

EP is based on the principles of constructive alignment, where teaching and
assessment methods, as well as subject-specific courses are selected to ensure
the achievement and measurement of the competences outlined in the EP. The
EP also follows an inclusive approach considering the multi-ethnic and multi-
confessional composition of per-service teachers and their versatile needs for
support of learning

1.8 Main principles of the curriculum

Competence-based teacher education

A teacher’s expertise combines competence in pedagogy and their own subject-specific field with theoretical and
practical teaching competence in different kinds of operating environments. A teacher has mastery of the
knowledge and skill requirements of their subject-specific field and thus is able to teach and supervise young
people and adults studying for the same subject.

The competence of a teacher is focused on planning, guidance, teaching and assessment. For this reason, teacher
must have sufficient theoretical knowledge of learning and competence development. In addition, modern
working life emphasises cooperation and networking, development skills, and the support and maintenance of the
well-being of oneself and one’s community.

A teacher’s competence is influenced by changes in the labour market, the structures of education and society as a
whole, and all these elements are emphasised in the dynamic nature of a teacher's work. Work characterized by
continual change in the variety of working environments places an emphasis on the teacher’s ability to assess and
adjust their own activities. Self-assessment skills are an essential part of developing one’s professional identity. A
teacher is making value decisions all the time, which means that the consideration of questions of professional
ethics is one of the professional skills needed. Change requires the development of expertise, the ability to learn,
as well as the ability to reform and renew the way things are done as part of a community.

Competence-based teacher education curriculum

The competence-based teacher education curriculum is formed of three entities: 1) Pedagogical studies, 2)
Subject-specific studies 3) Compulsory studies. Each of the entities includes modules and related courses. The
courses’ learning outcomes describe the competences required in teaching work and are placed in the NQF
system’s (National Qualifications Framework) reference level six.

The curriculum is guided by the following main principles:
Competence-based learning

Constructive alignment

Student-centred learning and active learning methodologies
Research-based teaching

Interdisciplinary learning

Inclusion

Teacher professional development and change management
(see Appendix for more details)

1.9 Academic degree

Bachelor of Education in the Educational Program «6B01425-Physical Education and Sports (IP)»

2. Programme rationale
In the context of the Education Modernization Project funded by the World Bank, several universities providing pre-
service teacher education have designed and revised in international collaboration thirty (30) pre-service teacher
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education curricula according to the principles of competence-based education that ensure a holistic development of
pre-service teachers’ competences. Moreover, the student-centered approach better prepares pre-service teachers to
teaching profession by providing practical examples, experiments and experiences, which pre-service teachers can
transfer to their classroom practices considering better the versatile needs and wellbeing of their students.

In order to match the requirements of the renewed primary and secondary education, teachers’ professional
competences need to be re-evaluated and completed. The new approaches in secondary education need to be
reflected in pre-service teacher education and the pre-service teachers’ profiles. Furthermore, these thirty (30) revised
or new pre-service teacher education curricula have been designed to better improve pre-service teachers’ various
generic competences that are essential in teacher’s profession. Several important and cross- cutting pedagogical
principles that Kazakhstan education system aims to develop, such as inclusiveness and interdisciplinarity, have been
taken into consideration in the design and implementation of the curricula. In addition, these curricula emphasize the
development of pre-service teachers’ research skills in a way that they become practitioners who are constantly
reflecting and evaluating their own practices and the practices of their schools to develop their own work and their
work community, and the whole sector of education.

3. Teacher’s professional competences

Teachers’ professional competences are defined as consisting of pedagogical competences and subject-specific
competences as well as generic competences. The competence-based teacher education curriculum is thus formed
of three entities: 1) Pedagogical studies, 2) Subject-specific studies 3) Compulsory studies. Competence areas and
competences have been defined separately for each entity.

3.1. Pedagogical and Generic Competence Areas/Learning Outcomes

o Competence area for pedagogy and didactics

1. Pre-service teachers have basic knowledge and understanding of learning and students and are able consider
the diversity of students in learning/teaching process and support their well-being in psychologically and
ethically sound manner considering their life and learning contexts.

2. Pre-service teachers are capable to design, implement, assess, and develop learning and guidance processes in
different kinds of learning environments in a pedagogically meaningful way including ability to utilize
different digital resources in a manner that supports learning.

o Competence area for interaction

3. Pre-service teachers are able to communicate in different interactive relationships and partner networks in a
meaningful manner both in face-to-face and online settings with regard to the goals set for the activity in
guestion.

4. Pre-service teachers are capable of working in different collaboration networks and have the ability to create
new relationships that are appropriate for the development of one's own and one's community activities.

5. Pre-service teachers are able to teach in accordance with the tri-lingual approach in secondary education and
participate in the global professional community.

o Competence area for teachers” work environment

6. Pre-service teachers are familiar with the international and national agreements and documents as well as
legislation that affects his/her institution’s and his/her work.

7. Pre-service teachers are able to (a) to perceive his / her own activities in relation to the activities of his/her
organization, and (b) work in a meaningful way to create positive relationships between the partners outside
the school (families, regional actors, working life).

o Competence area for professional development

8. Pre-service teachers are able to reflect and critically assess their values, attitudes, ethical principles and work
methods as a teacher and are able to set new goals to his’/her own and his/her organization’s pedagogical
development.

9. Pre-service teachers are able to develop his / her own and his / her organization's pedagogical activities in
relation to the anticipated changes at regional, national and international level.

10.Pre-service teachers are able to produce, seek and critically select theoretical knowledge that, combined with
experiential knowledge, serves the development of both him/her and his/her community's theory-in-use, and
the ability and willingness to use knowledge to promote learning and own professional growth.

3.2 Subject-specific and Generic Competence Areas/ Learning Outcomes

o Competence area for the natural-scientific foundations of physical culture and sports




1. Pre-service teachers have basic knowledge and understanding of the anatomical, physiological,
biomechanical foundations of the human body functioning and are able to take into account the peculiarities
of the physical development of people of different genders and ages, including people with disabilities, and
support their well-being by means of physical culture and sports.

2. Pre-service teachers know and understand the importance of physical development and motor qualities of a
person for effective life, their individual characteristics in people of different genders and ages, including
people with disabilities.

3. Pre-service teachers know and understand the principles and methods of developing physical qualities and
functional capabilities of the human body, the benefits of a healthy and active lifestyle, including people with
disabilities.

o Competence area for planning, organizing and conducting physical education and sports classes based

on individual differences, needs and opportunities

Pre-service teachers are able to demonstrate the technique of physical exercises and physical actions.

Pre-service teachers are able to plan, organize and conduct educational, recreational and training sessions

taking into account the gender, age and individual differences of the contingent of students, including people

with disabilities, including the ability to use information and communication resources on them.

6. Pre-service teachers are able to create an educational and sports-training environment and conditions
conducive to the versatile development of personality in various fields (intellectual, communicative, social,
emotional and others).

7. Pre-service teachers demonstrate the skills of organizing and conducting competitions, physical culture,
sports and mass events and other types of physical recreation, taking into account gender, age, individual
differences and the capabilities of those involved.

8. Pre-service teachers are able to provide physiological, psychological, social and pedagogical safety in the
classroom, taking into account gender, age, individual differences, characteristics and capabilities of those
involved, including the ability to provide first aid.

9. Pre-service teachers demonstrate the skills of evaluating the training results, preparedness and fitness of
students in accordance with gender, age, individual characteristics and capabilities, as well as the level of
sports qualifications.

o Competence area for applied research in the field of physical culture and sports

10.Pre-service teachers are able to critically analyze and evaluate their practice, independently conduct scientific
and applied research in the field of physical culture and sports, including the interdisciplinary level, for their
own development, as well as teaching practice and sports training.

11.Pre-service teachers are able to design research based on research methodology and scientific ethics, apply
different research methods in physical culture and sports.

12.Pre-service teachers are able to work in a group and communicate constructively in the process of joint and
individual research in physical culture and sports.

13.Pre-service teachers are able to visualize and present research results to the public.

e Competence area for promoting a healthy lifestyle, encouraging and motivating a physically active
lifestyle

14.Pre-service teachers demonstrate knowledge and understanding of the concept of health and wellness,
including those related to physical activity and sports, stress management, physical and mental well-being of
a person

15.Pre-service teachers are able to form a positive motivational and value attitude to physical culture and sports,
approved and implemented in practice norms of behavior related to taking care of their physical condition,
healthy and active lifestyle, physical improvement and regular physical culture and sports.

16.Pre-service teachers are able to solve the tasks of educating personal qualities in the process of physical
education, taking into account the gender, age and individual differences of the contingent of students,
including people with disabilities.

o ks

3.3 Compulsory component: Competence Areas/ Learning Outcomes

o Competence area for worldview, historical, and moral development

1. Pre-service teachers are able to assess the surrounding reality on the basis of ideological positions, formed by
a knowledge of the fundamentals of philosophy, which provide scientific understanding and study of the
natural and social world by methods of scientific and philosophical knowledge.

2. Pre-service teachers are capable to interpret the content and specific features of the mythological, religious
and scientific worldview

3. Pre-service teachers have deep understanding and scientific analysis of the main stages, patterns and
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characteristics of the historical development of Kazakhstan.

4. Pre-service teachers are able to analyse the causes and consequences of the events in the history of
Kazakhstan.

e Competence area for social, cultural, and civic development

5. Pre-service teachers are able to develop their own moral and civic position and able to operate with the
social, business, cultural, legal and ethical norms of society.

6. Pre-service teachers have knowledge and understanding of the basics of socio-political, economic and legal
studies and are able to demonstrate personal and professional competitiveness.

7. Pre-service teachers are able to assess situations and provide arguments for their own assessments of
developments in the social and work environment.

o Competence area for interpersonal social and professional communication

8. Pre-service teachers are able to assess situations in various spheres of interpersonal, social and professional
communication and enter into communication in oral and written forms in Kazakh, Russian and foreign
languages.

9. Pre-service teachers are able to use in their personal activities various types of information and
communication technologies: Internet resources, cloud and mobile services for searching, storing, processing,
protecting and distributing information.

10.Pre-service teachers are able to maintain a healthy lifestyle to achieve productive social and professional
activities through the methods and means of physical education.

11.Pre-service teachers are able to select methodology and analysis, use scientific research methods and
techniques, and synthesise new knowledge.

4. Program structure and learning outcomes

4.1. Structure of the pedagogical component

The extent of the Pedagogical Component shall be 60 academic credits, including teaching practice. This
component is common for all curricula in initial teacher education. The Pedagogical Component has been jointly
created by all the involved universities in a collaborative design process. The component is flexible and leaves
space for individual universities to implement it according to their specific situation and needs.

The overall structure of the pedagogical studies component:

Module name and main disciplines Academic credits
SUPPORTING LEARNERS AS INDIVIDUALS 17
Psychology in Education and Concepts of Interaction and Communication 4
Educational Science and Key Theories of Learning 3
Inclusive Educational Environment 3
Age and Physiological Features of the Development of Children 3
Teaching Planning and Individualization of Learning 4
TEACHING AND ASSESSMENT FOR LEARNING 9
Teaching Methods and Technologies 5
Assessment and Development 4
TEACHER AS A REFLECTIVE PRACTITIONER 9
Pedagogical Research 4
Research, Development and Innovation 5
TEACHER AS A FACILITATOR OF LEARNING (PEDAGOGICAL PRACTICE) 25
Introduction to the teaching profession (1st year pedagogical practice) 2
Psychological and pedagogical assessment (2nd year pedagogical practice) 2
Pedagogical approaches (3rd year pedagogical practice) 6
Research and innovation in education (4th year pedagogical practice) 15
Total academic credits 60

The modules, courses, their learning outcomes, and relation to competence areas in more detail:




Supporting learners as individuals 17 Academic credits

This module provides an overview of psychological theories, concepts, and models which help to understand
the pupils’ individual needs and individual differences in learning. The module provides the pre-service
teachers with competences to acknowledge individualization of learning and the diversity of learners in
teaching. The module highlights the importance of enhancing learner well-being through creating and
maintaining a psychologically safe educational environment.

Course title Psychology in Education and Concepts of Interaction and Communication
Component Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic credits 4

Course / The purpose of this course is to improve the following areas of pedagogical competence:
competence e Competence area for pedagogy and didactics (1)

description e Competence area for interaction (3, 4)

The purpose of this course is the formation of competence in the field of pedagogy and
didactics; the area of competence for interaction. Pre-service teachers are familiar with
the modern psychological theories and models, as well as personality functioning and
individual properties. They can apply the knowledge in their teaching in diverse
educational contexts. Pre-service teachers support positive development of learners by
fostering dialogue, interaction, and communication in the educational process. They are
able to communicate, interact, and collaborate with pupils’ families as well as in various
other partnership networks and create new relationships suitable for the development of
their own pedagogical activity. Pre-service teachers who demonstrate competence can:
+ understand the basic concepts and terms of educational psychology, and the main
practical applications of psychological knowledge;
» understand the patterns, facts, and phenomena of cognitive and personal
development of a person in the processes of education and upbringing;
» apply an integrated approach to design, implementation, evaluation, and
development of educational environments;
 understand the concept of continuous learning as a part of the process of cognitive
and personal development of a person;
« apply basic communication and interaction concepts and theories at the individual,
community, and network levels;
+ select the methods of communication and interaction that are most appropriate to
facilitate learning in various forms (offline, online, blended, hybrid);
 recognize the patterns of group dynamics and act in ways that promote community
development and well-being.

Learning outcomes

Pre-service teachers who demonstrate competence can:

¢ understand the basic concepts and terms of educational psychology, and the main
practical applications of psychological knowledge;

e understand the patterns, facts, and phenomena of cognitive and personal
development of a person in the processes of education and upbringing;

e apply an integrated approach to design, implementation, evaluation, and
development of educational environments;

¢ understand the concept of continuous learning as a part of the process of cognitive
and personal development of a person.

e apply basic communication and interaction concepts and theories at the individual,
community, and network levels;

¢ select the methods of communication and interaction that are most appropriate to
facilitate learning in various forms (offline, online, blended, hybrid);




e recognize the patterns of group dynamics and act in ways that promote community
development and well-being.

Course title Educational Science and Key Theories of Learning
Component Pedagogical component

Cycle Core disciplines

Module Supporting learners as individuals 17 Academic credits

Academic credits

3

Course /

The purpose of this course is to improve the following areas of pedagogical competence:

competence o Competence area for pedagogy and didactics (1, 2)
description
Educational Science and Key Theories of Learning The purpose of this course is the
formation of competence in the field of pedagogy and didactics. Pre-service teachers
explore the basics of educational science such as the conceptions of man leading to
various learning theories and pedagogical models. Based on their understanding of the
theoretical concepts, pre-service teachers are able to make appropriate pedagogical
choices for various learning situations. Pre-service teachers who demonstrate competence
can:
o distinguish between concepts of human and their importance for understanding
learning and the design of an educational process;
o differentiate between learning theories and their importance for understanding
learning and the design of an educational process;
o apply learning theories and pedagogical models suitable for versatile learning
processes.
Learning Pre-service teachers who demonstrate competence can:
outcomes e distinguish between concepts of human and their importance for understanding
learning and the design of an educational process;
o differentiate between learning theories and their importance for understanding
learning and the design of an educational process;
o apply learning theories and pedagogical models suitable for versatile learning
processes.
Course title Age and Physiological Features of the Development of Children
Component Pedagogical component
Cycle Core disciplines
Module Supporting learners as individuals 17 Academic credits
Academic credits | 3
Course/ The purpose of this course is to improve the following areas of pedagogical competence:
competence e Competence area for pedagogy and didactics (2)
description

The purpose of this course is the formation of competence in the field of pedagogy and
didactics. Pre-service teachers are familiar with the formation of psyche, its functioning,
and the patterns of development. Pre-service teachers can observe the development of
their students, and accordingly, plan and implement age-appropriate learning processes
considering individual needs of students. Pre-service teachers act creatively and
appropriately in different situations and support learning and well-being of the learners.
Pre-service teachers who demonstrate competence can:
e recognize the individual starting points of different students, their learning
potential and specific support needs;
e consider the individual needs of their students for specific support, guidance,
teaching and assessment;
e introduce various methodological solutions for inclusion and for providing
specific support.
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Learning Pre-service teachers who demonstrate competence can:
outcomes e recognize the individual starting points of different students, their learning
potential and specific support needs;
e consider the individual needs of their students for specific support, guidance,
teaching and assessment;
¢ introduce various methodological solutions for inclusion and for providing specific
support.
Course title Inclusive Educational Environment
Component Pedagogical component
Cycle Core disciplines
Module Supporting learners as individuals 17 Academic credits

Academic credits

3

Course /
competence
description

The purpose of this course is to improve the following areas of pedagogical competence:
e Competence area for pedagogy and didactics (2)
e Competence area for teachers” work environment (6, 7)

The purpose of this course is the formation of competencies in the field of pedagogy,
didactics and the working environment of teachers. Pre-service teachers have the ability to
consider the diversity of learners and identify their individual needs in the learning /
teaching process. Pre-service teachers support students’ learning and inclusion in the
educational process by using suitable ICT, teaching and assistive technologies. Pre-service
teachers maintain students’ well-being from psychological and ethical perspective in
collaboration with the community (teachers, students, parents/guardians) considering the
context of students’ life and learning. Pre-service teachers who demonstrate competence
can:
¢ identify the individual educational needs that affect participation and learning in a
diverse group of students;
e use ICT and assistive technologies to support students’ learning and inclusion in
the educational process;
¢ teach values and attitudes beneficial to collaboration and inclusivity;
e support collaboration in the community (teachers, students, parents/guardians).

Learning
outcomes

Pre-service teachers who demonstrate competence can:
¢ identify the individual educational needs that affect participation and learning in a
diverse group of students;
e use ICT and assistive technologies to support students’ learning and inclusion in
the educational process.
o teach values and attitudes beneficial to collaboration and inclusivity;
e support collaboration in the community (teachers, students, parents/guardians).

Course title

Teaching Planning and Individualization of Learning

Component

Pedagogical component

Cycle

Core disciplines

Module

Supporting learners as individuals 17 Academic credits

Academic credits

4

Course /
competence
description

The purpose of this course is to improve the following areas of pedagogical competence:
o Competence area for pedagogy and didactics (1, 2)

The purpose of this course is the formation of competence in the field of pedagogy and
didactics. Pre-service teachers are familiar with the curriculum in their area of teaching
and the guiding pedagogical principles and cross-cutting development themes of a specific
level of education, such as entrepreneurship and sustainable development. Pre-service
teachers possess the necessary skills of individualization of teaching, considering the
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diversity of students and their inclusion to the learning process, as well as the use of
teaching technologies, based on pedagogical and independent research. Pre-service
teachers who demonstrate competence can:

e understand the main principles and requirements of the curriculum in their area of
teaching and apply them in planning and conducting educational activities;

e identify factors and conditions that affect students’ learning;

e apply in practice the principles of inclusion as well as individualized teaching and
guidance (adapting curricula, developing differentiated lessons) by considering
the needs of the students and support the development of their personality and
self-esteem, including career guidance.

Learning
outcomes

Pre-service teachers who demonstrate competence can:

¢ understand the main principles and requirements of the curriculum in their area of
teaching and apply them in planning and conducting educational activities;

o identify factors and conditions that affect students’ learning;

o apply in practice the principles of inclusion as well as individualized teaching and
guidance (adapting curricula, developing differentiated lessons) by considering the
needs of the students and support the development of their personality and self-
esteem, including career guidance.

Teaching and assessment for learning 9 Academic credits

This module provides the teacher students with competencies to carry out interactive and student-centered
teaching and assessment aligned with learning objectives. The module highlights the use of digital tools and
technologies and the ability to update and apply teaching technologies in the context of ongoing changes in the
society and the educational environment. This module supports the pre-service teachers’ competence to
communicate and collaborate in various partnership networks to enhance own pedagogical activity.

Course title Teaching Methods and Technologies

Component Pedagogical component

Cycle Core disciplines

Module Teaching and assessment for learning 9 Academic credits

Academic credits | 5

Course / The purpose of this course is to improve the following areas of pedagogical competence:
competence e Competence area for pedagogy and didactics (1, 2)

description

The purpose of this course is the formation of competence in the field of pedagogy and
didactics. Pre-service teachers have a comprehensive understanding of teaching strategies
and methodologies, and can apply them in planning, teaching, and assessment in
innovative ways matching the specific pedagogical situations, conditions of a specific
school and the capabilities of students. Pre-service teachers are able to design suitable
inclusive physical and online learning environments at different stages of the educational
process. Pre-service teachers understand and can apply the regulations of copyright and
data protection in their learning material planning. Pre-service teachers possess necessary
knowledge of didactics, learning technologies and methods of motivating students being
able to provide necessary pedagogical assistance to students. Pre-service teachers who
demonstrate competence can:

e select pedagogical models suitable for teaching; apply teaching methods in a
creative and varied manner, considering the opportunities offered by learning
technologies;

e use a suitable inclusive learning environment in their teaching;

e acknowledge and apply the norms and principles of copyright and data protection;

e apply guidance methods to motivate students and to support their learning
achievements.
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Learning

Pre-service teachers who demonstrate competence can:

outcomes o select pedagogical models suitable for teaching;
o apply teaching methods in a creative and varied manner, considering the
opportunities offered by learning technologies;
e Uuse a suitable inclusive learning environment in their teaching;
¢ acknowledge and apply the norms and principles of copyright and data protection;
o apply guidance methods to motivate students and to support their learning
achievements.
Course title Assessment and Development
Component Pedagogical component
Cycle Core disciplines
Module Teaching and assessment for learning 9 Academic credits

Academic credits

4

Course /
competence
description

The purpose of this course is to improve the following areas of pedagogical competence:
e Competence area for pedagogy and didactics (2)

The purpose of this course is the formation of competence in the field of pedagogy and
didactics. Pre-service teachers have a thorough understanding of the meaning of
assessment in learning process and are able to provide constructive assessment in ethical
manner in different phases of learning processes and engage learners in assessment. Pre-
service teachers identify, differentiate, and use different assessment technologies,
principles, stages, and assessment tools in their own field of expertise (including
formative and summative assessment and self-and peer- assessment, etc). They can
critically evaluate and analyze their understanding and practices concerning assessment
and develop them further. Pre-service teachers who demonstrate competence can:
e use and apply a variety of methods and tools of assessment and feedback
(formative and summative assessment);
e apply pedagogical principles in defining and recognizing competence levels of
learners;
e understand the importance and support the development of students’ self- and
peer-assessment skills.

Learning
outcomes

Pre-service teachers who demonstrate competence can:
e use and apply a variety of methods and tools of assessment and feedback
(formative and summative assessment);
o apply pedagogical principles in defining and recognizing competence levels of
learners;
e understand the importance and support the development of students’ self- and
peer-assessment skills.

Teacher as a reflective practitioner 9 Academic credits

This module focuses on the methodological foundations of pedagogy, and it provides understanding of how
pedagogical research informs teaching practices. The module helps the pre-service teachers to develop their
reflection skills to become aware of themselves as teachers and to develop their own teaching as well as the
ability to set new goals for pedagogical development to ensure lifelong learning. The module also addresses the
ethical aspects of the teachers’ work and its development.

Course title Pedagogical Research

Component Pedagogical component

Cycle Core disciplines

Module Teacher as a reflective practitioner 9 Academic credits

Academic credits

4
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Course / The purpose of this course is to improve the following areas of pedagogical competence:
competence e Competence area for professional development (10)
description
The purpose of this course is the formation of competencies in the fields of pedagogy,
didactics and professional development. This course provides pre-service teachers with a
theoretical foundation on pedagogical research. Pre-service teachers possess skills to seek
and critically select theoretical knowledge from various reliable sources, utilize research
findings in the development their pedagogical thinking and practice, and adopt willingness
to promote research-based learning and education as well as their own continuing
development and professional growth. Pre-service teachers who demonstrate competence
can:
e be aware of the nature of pedagogy and its basic terminology;
e identify the central areas of research in pedagogy and understand the difference
between everyday thinking and scientific knowledge;
e monitor changes in education and analyze how they affect your own work as a
teacher.
Learning Pre-service teachers who demonstrate competence can:
outcomes e  recognize the nature of pedagogy and its basic terminology;
o identify the central areas of research in pedagogy and understand the difference
between everyday thinking and scientific knowledge;
o follow the changes in the field of education and consider how they influence own
work as a teacher.
Course title Research, Development, and Innovation
Component Pedagogical component
Cycle Core disciplines
Module Teacher as a reflective practitioner 9 Academic credits
Academic credits | 5
Course / The purpose of this course is to improve the following areas of pedagogical competence:
competence o Competence area for professional development (8, 9)
description . Competence area for interaction (5)

The purpose of this course is the formation of competencies in the areas of professional
development and interaction. To stay up-to-date and be able to continuously develop
themselves and their work, pre-service teachers acquire new research-based knowledge
and conduct practice-based research in an ethical manner in various networks concerning
the development of education and teacher profession, innovative approaches to learning,
as well as learning and guidance of students. Pre-service teachers adopt development-
oriented mindset and are able to develop, update and apply innovative teaching
approaches and technologies in the context of ongoing changes in society and the
educational environment. Pre-service teachers design a small-scale research project to
familiarize themselves with research-based development of their work as teachers. They
identify their research topic/questions, conduct the literature review and design the
methodology for the data collection and analysis, including ethical aspects of research.
After the course, pre-service teachers are able to develop and update their pedagogical
activities based on ethically conducted research and development and carry out or
participate in research projects. They are also able to present their research and
development results using various professional forms and channels. Pre-service teachers
who demonstrate competence can:
evaluate their own professional activities and work environment to find areas for
improvement;

e apply a research-based approach to their professional activities and carry out

independent research work;
o consider and apply ethical aspects of research procedures;

o apply critical thinking in data collection and utilization for the development of
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initial teacher education;

e participate in scientific design research and / or develop cooperation between
universities and stakeholders;

¢ document their own research activities and present the results using various forms
of communication.

Learning Pre-service teachers who demonstrate competence can:
outcomes e evaluate their own professional activities and work environment to find areas for
improvement;

o apply a research-based approach to their professional activities and carry out
independent research work;

e consider and apply ethical aspects of research procedures;

o apply critical thinking in data collection and utilization for the development of
initial teacher education;

e  participate in scientific design research and / or develop cooperation between
universities and stakeholders;

o document their own research activities and present the results using various
forms of communication.

Teacher as a facilitator of learning (Pedagogical practice) 25 Academic credits

This module focuses on the transformation of theoretical knowledge into practical skills through two
pedagogical practice periods/courses, as well as the formation of a teacher’s professional identity that meets the
requirements of teaching profession today and in the future. During the module, pre-service teachers also
establish practice-based research skills promoting the continuous process of professional growth.

Pedagogical practice is organized in four periods/courses, one per study year, and each having their specific
learning outcomes where the competences of pre-service teachers are progressively deepened from orientation
and observation to designing educational processes and conducting own lessons, and developing own work
environment through practice-based research activities.

All practice periods have some prerequisites and pre-service teachers must have completed a certain amount of
subject and/or pedagogical studies before they can conduct their pedagogical practice, the number of credits
may vary between the faculties and/or educational programmes.

Course title Introduction to the teaching profession (1st year pedagogical practice)
Component Pedagogical component
Cycle Core disciplines
Module Teacher as a facilitator of learning 25 Academic credits
Academic credits | 2
Course / The purpose of this course is to improve the following areas of pedagogical competence:
competence . competence area for pedagogy and didactics (1, 2)
description . competence area for interaction (3, 4, 5)
. competence area for teachers” work environment (6, 7)
o competence area for professional development (8, 9, 10)

Pre-service teachers familiarize themselves with the educational process and the context
of the educational institution and its adaptation to the conditions of future professional
activity.

Learning outcomes | Pre-service teachers who demonstrate competence can:

¢ understand the regulatory and legislative framework of the education system of
the Republic of Kazakhstan, and the documents regulating educational
institutions;

o distinguish the main documents for maintaining school records (work plans of
the educational institution, Kundelik electronic diary, short-term, medium-term
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and long-term lesson planning, etc.);

o comprehend the theoretical and applied aspects of pedagogy and educational
psychology in the educational process at school considering social, age,
psychophysical and individual characteristics of students, as well as their special
educational needs.

Course title Psychological and pedagogical assessment (2nd year pedagogical practice)
Component Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits

Academic credits

2

Course /
competence
description

The purpose of this course is to improve the following areas of pedagogical competence:
) competence area for pedagogy and didactics (1, 2)
) competence area for interaction (3, 4, 5)
o competence area for teachers” work environment (6, 7)
o competence area for professional development (8, 9, 10)

Pre-service teachers familiarize themselves with the features of the integral pedagogical
process of an educational institution and the formation of analytical-reflexive, research,
design, and other skills in the field of psychological and pedagogical support of the
educational process.

Learning outcomes

Pre-service teachers who demonstrate competence can:

e comprehend the psychological and pedagogical foundations of teaching
strategies (critical thinking, functional literacy, collaborative learning, self-
education, self-improvement, criteria-based learning);

¢ apply psychological and pedagogical diagnostic methods to evaluate the needs of
a group of students, and understand how the support processes of the student
welfare services function in schools;

e understand teacher’s work from the socio-pedagogical aspect and reflect own
professional identity as a future teacher;

e establish effective dialogue to reinforce students’ positive and responsible
learning behaviours;

¢ collaborate with all stakeholders of the educational process;

¢ analyze and develop a holistic pedagogical process in its various forms (lesson,
seminar, round table, debate, etc.), and conduct various forms of subject-related
extracurricular activities.

Course title Pedagogical approaches (3rd year pedagogical practice)
Component Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits

Academic credits

6

Course /
competence
description

The purpose of this course is to improve the following areas of pedagogical competence:
. competence area for pedagogy and didactics (1, 2)
. competence area for interaction (3, 4, 5)
. competence area for teachers” work environment (6, 7)
. competence area for professional development (8, 9, 10)

During this course, pre-service teachers go through a comprehensive professional
development where they improve in practice their professional practices and develop their
pedagogical and subject-specific competences necessary for a teacher (preschool teacher,
primary school teacher, subject teacher, assistant class teacher / curator).
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Learning Pre-service teachers who demonstrate competence can:
outcomes e design and organize independently a constructive and inclusive educational
process;

o choose purposeful and suitable learning materials, innovative pedagogical
approaches, and active teaching considering also the use of educational
technologies and digital environments;

o apply subject-specific knowledge and didactics;

o apply formative and summative assessment methods and techniques, and support
the development of students’ reflection, self- and peer-assessment skills;

o establish dialogical atmosphere with all stakeholders of the educational process
to solve problems and conflict situations and to promote safe learning
environment.

Course title Research and innovation in education (4th year pedagogical practice)

Component Pedagogical component

Cycle Core disciplines

Module Teacher as a facilitator of learning 25 Academic credits

Academic credits | 15

Course / The purpose of this course is to improve the following areas of pedagogical competence:
competence . competence area for pedagogy and didactics (1, 2)

description competence area for interaction (3, 4, 5)

[ )
. competence area for teachers” work environment (6, 7)
o competence area for professional development (8, 9, 10)

The course focuses on establishing pre-service teachers’ developmental approach towards
their own professional activities and work environment. The course also emphasizes the
development of pre-service teachers’ collaborative, problem-solving and leadership skills.
They deepen their pedagogical skills and develop research skills as well as practical skills
(didactics) in accordance with their area of specialization.

During this practice period pre-service teachers also collect and analyze data, test the
hypothesis, or make experimentations according to the research plan created in the course
“Research, Development, and Innovation”. They make conclusions and explore various
forms and channels of communicating the research results in a professional manner.

Learning outcomes

Pre-service teachers who demonstrate competence can:

e design and organize independently a constructive and inclusive educational
process to test hypothesis, make pedagogical experimentations and/or collect
data according to their research plan;

e apply innovative teaching and learning strategies, and methods and tools for
designing, conducting and assessing an educational process and/or
extracurricular activities based on long-term, medium-term, short-term lesson /
lesson plans, and educational and out-of-class activities in the subject;

e analyze the results of their experimentations and/or data collected and draw
conclusions;

e document their research activities and present the results in a professional
manner using various forms of communication;

e evaluate their professional activities in relation to the activities of the
organization and through experimentations and practice-based research create
ideas for improvement of their work and their work environment.

4.2 The general structure of the university component:
The International Kazakh-Turkish University named after Khoja Ahmed Yasawi was established on the basis of an
intergovernmental agreement between Kazakhstan and Turkey. In this regard, in order to train modern highly

17




qualified specialists from the youth of the Turkic-speaking countries, the university has obligations to introduce
the module of the Turkic world of the disciplines "Yasauitanu", "Principles of Ataturk™, "History of the Turkic
States" and teaching the Turkish language in all areas of preparation of educational programs.

The general structure of the university component:

Module name and main disciplines Academic credits
Turkic World 16
Turkish (Kazakh) Language — (Level 1- A1,B2) 5
Turkish (Kazakh) Language — (Level 2-A2, C1) 5
Principles of Ataturk 3
Turkic States history
Yassawi Study 3
Course title Turkish (Kazakh) Language — (Level 1- A1,B2)
Component University component
Cycle Major disciplines
Module Turkic World, 16 academic credits
Academic credits 5
Course/ The purpose of this course is to improve the following areas of subject competence:
competence
description This course is designed to study the basic level of the Turkish language. The aim of the

course is to equip students with practical knowledge of Turkish at the Al level in
accordance with the Common European Framework of Reference for Languages. The
course is aimed at developing students' readiness and ability for intercultural and
communicative communication. As a result of studying the discipline, the student
understands and uses familiar everyday expressions and the simplest phrases aimed at
solving specific problems.

The discipline is designed to study the basic standard of the Turkish language at the B2
academic level. The course offers complex texts on specific and abstract topics in
Turkish, including technical (specialized) topics. The aim of the course is to improve the
academic language. As a result of studying the discipline, the student can compose a
clear, detailed text on different topics, explain the point of view, give arguments for and
against different points of view on the topic.

Learning outcomes | Pre-service teachers who demonstrate competence can:

Students are at Al level knows how to communicate in a foreign language, using data,
using time categories; we can speak correctly with intonation, based on lexical
requirements, within the framework of linguistic concepts and grammatically correct
arrangement of words. takes into account stylistic features, determines trends in the
development of a foreign language: describes and analyzes the causes and consequences
of events in social texts from a linguistic point of view; makes reasonable use of language
materials, using sufficient language resources appropriate to this level: promptly and
independently corrects errors in error-free speech.

Students are at B2 level Communicates in a foreign language, using reasonable data and
using tense categories, learns grammatically correct words within the framework of
language concepts, based on lexical requirements, speaks correctly with intonation;
Social characteristics determine the causes and consequences of events in texts;
Reasonable use of sufficient language tools and language materials based on this level;
speaks without errors, independently corrects sent errors.

Course title Turkish (Kazakh) Language — (Level 2-A2, C1)
Component University component

Cycle Major disciplines

Module Turkic World, 16 academic credits
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Academic credits

5

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:

The discipline is designed for the advanced level of the Turkish language. The aim of the
course is to develop students' practical skills at the A2 level in accordance with the
Common European Framework of Reference for Languages. The course is aimed at
developing students' written (reading, writing) and direct oral (speaking, listening)
communication skills, depending on the language level. As a result of studying the
discipline, the student can talk on simple everyday topics, describe simple situations.

The discipline is designed to study the basic standard of the Turkish language at the C1
academic level. The course examines complex non-fiction and literary texts, their stylistic
features. The aim of the course is to develop students' reading skills and understanding of
scientific and literary works. As a result of studying the discipline, the student can clearly
and in detail state complex topics, clearly and logically express his thoughts in writing
and highlight his views in detail using the language style.

Learning outcomes

Pre-service teachers who demonstrate competence can:

Students are at A2 level presents in a foreign language, using reasonable information,
using categories; Assimilates grammatically correct words within the framework of
linguistic concepts, speaks correctly with intonation, based on lexical requirements.
Determines the causes and consequences of events in social texts; uses sufficient
language resources and language materials appropriate to this level; scans without errors,
independently corrects sent errors.

Improves knowledge about the structure of the C1 level of the Turkish language;
develops professional theoretical and linguistic thinking skills through practical topics;
improves writing skills and literacy in Turkish through written assignments; listening and
speaking tasks use specific communication methods and develop communication skills.
develops vocabulary through reading texts.

Course title Principles of Ataturk

Component University component

Cycle Major disciplines

Module Turkic World, 16 academic credits

Academic credits 3

Course/ The purpose of this course is to improve the following areas of subject competence:
competence

description Pre-service teachers are able to develop their own moral and civic position and able to

operate with the social, business, cultural, legal and ethical norms of society.

Pre-service teachers have knowledge and understanding of the basics of socio-political,
economic and legal studies and are able to demonstrate personal and professional
competitiveness.

The discipline forms students' comprehensive understanding of the historical
development of Turkey, develops skills for obtaining, analyzing and summarizing
historical information, forms a scientific assessment of the principles of Ataturk. During
the course, the student receives knowledge about the basic laws, stages and content of the
history of Turkey in the context of the world-historical process, forms students' creative
thinking, independence of judgment, interest in studying, preserving, using and
multiplying the spiritual, cultural and historical heritage of Ataturk.

Learning outcomes

Pre-service teachers who demonstrate competence can:

LOD 1 - conducts scientific research in the field of humanities, applies modern methods,
tools and forms of education, comprehensively studies, analyzes, and systematizes
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scientific data;

LOD 2 - possesses research abilities and skills depending on the content of modern
education, owns new forms and methods of technology of criterion assessment (design,
critical thinking), uses information technologies and technical means at a professional
level;

LOD 3 - He is able to explain the main trends in the field of humanities, uses the ability
to interpret historical problems, events, ideas and theories;

LOD 4 - He is able to explain the complex connections between facts, phenomena, and
theories in the field of scientific research;

Course title Turkic States history

Component University component

Cycle Major disciplines

Module Turkic World, 16 academic credits

Academic credits

3

Course/

The purpose of this course is to improve the following areas of subject competence:

competence

description Pre-service teachers are capable to interpret the content and specific features of the
mythological, religious and scientific worldview
Pre-service teachers have deep understanding and scientific analysis of the main stages,
patterns and characteristics of the historical development of Kazakhstan.
The discipline is aimed at forming students' holistic understanding of the place and role of
the Turkic peoples and states in the world-historical process, instilling in students the
skills and abilities of searching, systematizing and comprehensive analysis of historical
information, developing the ability to understand the historical conditioning of phenomena
and processes of both the past and the present , defining their own position in relation to
the surrounding reality, fostering feelings of citizenship, patriotism, national identity,
interethnic and interreligious tolerance.

Learning Pre-service teachers who demonstrate competence can:

outcomes
LOD 1 - establishes the connection of historical events with the historical development of
mankind;
LOD 2 - he knows the techniques of scientific description and analysis of the course and
consequences of historical events;
LOD 3 - explains the ways to solve modern social problems based on critically informed
data;
LOD 4 - defines the importance of the formation of historical consciousness and
worldview principles in accordance with national priorities.

Course title Yassawi Study

Component University component

Cycle Major disciplines

Module Turkic World, 16 academic credits

Academic credits

3
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Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:

Pre-service teachers are capable to interpret the content and specific features of the
religious and Sufi worldview of A. Yasawi

Pre-service teachers have a deep understanding of the patterns and characteristics of the
Sufi movement and worldview of A. Yasawi.

The discipline introduces the values of the Yasawi teaching, forms an understanding of
the principles of science, religious tolerance, human relations, human rights in personal,
cultural and professional relations. As a result of studying the subject, the student can
understand the peculiarities of the Yasavi culture, compare it with the social, ethical,
confessional, cultural characteristics of society, understand the importance of the Yasavi
teaching in the national culture, religion of the Turkic peoples; be able to analyze the role
of "Hikmets" in the spiritual life of the people, which is a source of social harmony and
unity; develop the ability to establish active professional and social relations.

Learning
outcomes

Pre-service teachers who demonstrate competence can:

LOD 1 - The student can understand the characteristics of creative culture and compare
them with the social, ethical, confessional and cultural characteristics of society;

LOD 2 - Forms creative positions on issues of science, religious tolerance, human
relations, rights in personal, cultural, professional relationships;

LOD 3 - Explains the theoretical foundations of the religious and non-religious
worldview of the Turkic peoples and the teachings of Yasawi;

LOD 4 - Demonstrates skills in communicating Yasawi's worldview to the public;

LOD 5 - Explains the importance of the teachings of Akhmet Yasawi in Kazakh culture
from the point of view of the phenomenon of religious transformation.

Module name and main disciplines Academic credits

University Component

Module-Sports and coaching 10

Managing the process of sports training in youth sports

Theory and methodology of sports

o1 o1

Module- Basic physical skills with body control (complex coordination physical skills)

Gymnastics with teaching methods-1

Gymnastics with teaching methods-2

Module- Basic physical skills in various environments (cyclic physical skills)

Athletics with training methods

Swimming with training method

Chess with teaching methods

Natural scientific foundations of physical education and sport

Functional human anatomy and physical exercises

Human physiology with the basics of physical education and sports

= =
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Module- Basic physical skills with object control (game physical skills) 17

Sports games (football, handball) with teaching methods

Sports games (basketball, volleyball) with teaching methods

Module- Physical development, mental well-being and applied research

5
6
/Active and national games 6
6
6

Methods of teaching physical culture

Optional Component

Module-Natural scientific foundations of physical education and sport 17

exercises

Ipuknagnas dusuonorus husndeckux yrnpaxaenuii\ Applied physiology of physical
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Biomechanics of human movements and physical exercises

Monitoring of physical development and functional fitness in physical culture and sports
Testing and conditioning in sports 5
Control and self-control in the process of physical education and sports

Monitoring of physical development and functional fitness in physical culture and sports

Testing and conditioning in sports 5
Control and self-control in the process of physical education and sports
Fundamentals of Sports medicine and rehabilitation 7

Therapeutic physical education and massage
Applied Kinesiology

Module-Sports and coaching 12
Psychology of physical culture and sports
Psychology of self-regulation in sports 6

Ethics of sports and competitions

Physical training and conditioning in your chosen sport

Technical and tactical training in a chosen sport 6
Module- Physical development, mental well-being and applied research 17

Applied research in physical culture and sports

Visualisation and presentation of research results 5

Sports Metrology

Health and recreational physical culture
Alternative types of physical culture 5
Physical education for working capacity and recreation at school

Adaptive physical education

Adaptive sports and physical activity 7
Health and sports nutritiology
FINAL ATTESTATION 8
Total academic credits 122

Sports and Coaching 10 academic credits

The module builds pre-service teachers’ professional competences as a coach in a chosen sport. Pre-service
teachers develop knowledge and skills in the methodology and management of various types of training in
sports in connection with the practice of sports training. The module also supports the professional development
of pre-service teachers as sports coaches, forming their research orientation to practice and profession, as well
as to improving their work environment and education as a whole.

Course title Theory and methodology of the chosen sport

Component Subject Component, University Component

Cycle Major disciplines

Module Sports and Coaching 10 academic credits

Academic 5

credits

Course/ The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for planning, organizing and conducting physical education
description and sports classes based on individual differences, needs and opportunities in

physical activity (4-9)
e Competence area for interaction (3, 4,5)

The purpose of this course is to improve the following areas of subject competence:
Competence area for planning, organizing and conducting physical education and sports
classes based on individual differences, needs and opportunities in physical activity;
Competence area for inteThe purpose of this course is to form subject competencies for
planning, organizing and conducting physical education and sports classes based on
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individual differences, needs and opportunities in motor activity. During the course, pre-
service teachers form their practical abilities and skills in the methodology of sports training
in the chosen sport. They learn to design and manage the process of long-term training of
athletes in the chosen sport. They also learn to plan training loads and select methods and
means of technical, physical, tactical, psychological, intellectual and integral training in
micro-meso- and macro cycles. Pre-service teachers learn to referee in the chosen sport, and
they also study sports recruitment and selection. Pre-service teachers demonstrating
competence can:

e plan and carry out training sessions, taking into account the theory and
methodology of physical education, the theory of sport, the anatomical-
morphological, physiological and mental characteristics of athletes of different sex,
age and abilities;

e ensure the observance of safety rules and the prevention of injury;

e monitor the technical, physical, technical, tactical, psychological, intellectual and
integral fitness and physical development of athletes, including the use of
measurement and evaluation techniques for the correction of the training process in
the chosen sport; nurture athletes' personal qualities, form moral values of fair sport
competition, conduct prevention of negative social behaviour and doping; analyze
competition results to adjust the training process;

o apply methods of sports selection of athletes taking into account the requirements
of the chosen sport.

Learning Pre-service teachers demonstrating competence can:
outcomes e plan and carry out training sessions, taking into account the theory and
methodology of physical education, the theory of sport, the anatomical-
morphological, physiological and mental characteristics of athletes of different sex,
age and abilities;
e ensure the observance of safety rules and the prevention of injury
e monitor the technical, physical, technical, tactical, psychological, intellectual and
integral fitness and physical development of athletes, including the use of
measurement and evaluation techniques for the correction of the training process in
the chosen sport;
e nurture athletes' personal qualities, form moral values of fair sport competition,
conduct prevention of negative social behaviour and doping;
¢ analyze competition results to adjust the training process;
¢ apply methods of sports selection of athletes taking into account the requirements of
the chosen sport.
Course title Managing the process of sports training in youth sports
Component Subject Component, University Component
Cycle Major disciplines
Module Sports and Coaching 10 academic credits
Academic 5
credits
Course/ The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for planning, organizing and conducting physical education
description and sports classes based on individual differences, needs and opportunities in

physical activity (4-9)
e Competence area for interaction (3, 4,5)

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. During the course, pre-service teachers develop their
practical skills and abilities in managing the process of sports training in a chosen sport,
taking into account the age of children and youth. They also develop their skills in selecting
means and methods of sports training in a chosen sport, considering the diversity and
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development characteristics of children and youth. Pre-service teachers also develop their
skills in planning lessons in micro, meso and macro cycles during the sports season for
effective training in children and youth sport, as well as skills in assessing, monitoring and
correcting different types of training of sports. Pre-service teachers demonstrating
competence can:

plan the content and conduct training sessions taking into account the provisions of
the theory and methodology of physical culture, sports theory, anatomical and
morphological, physiological and mental characteristics of athletes of children and
youth of different genders and abilities;

develop physical qualities and improve the functional capabilities of athletes of
child and youth age in accordance with the specifics of the sport, to carry out
psychological and pedagogical support of training sessions and pre-competitive
training;

monitor the technical, physical, tactical, psychological, intellectual and integral
fitness and physical development of athletes of child and youth age, including using
measurement and evaluation techniques;

analyze competitive activities to adjust the pedagogical impact on athletes;

use the results of pedagogical, psychological and biomedical control to correct the
training process in chosen sport.

Learning
outcomes

Pre-service teachers demonstrating competence can:

plan the content and conduct training sessions taking into account the provisions of
the theory and methodology of physical culture, sports theory, anatomical and
morphological, physiological and mental characteristics of athletes of children and
youth of different genders and abilities;

develop physical qualities and improve the functional capabilities of athletes of
child and youth age in accordance with the specifics of the sport, to carry out
psychological and pedagogical support of training sessions and pre-competitive
training;

monitor the technical, physical, tactical, psychological, intellectual and integral
fitness and physical development of athletes of child and youth age, including using
measurement and evaluation techniques;

analyze competitive activities to adjust the pedagogical impact on athletes;

use the results of pedagogical, psychological and biomedical control to correct the
training process in chosen sport;

Basic physical skills with body control (complex coordination physical skills) 10 academic credits

The module gives pre-service teachers an understanding of the main types of physical activity in the section
"gymnastics" of the subject "Physical Culture" according to the school curriculum. The module forms pre-
service teachers’ physical skills in gymnastics as well as provides them with methods for effective teaching.
Pre-service teachers build knowledge and skills in ensuring safety and creating a favorable environment in the
process of physical education and sports based on the consideration of gender, age, individual characteristics,
needs and opportunities of students.

Course title Gymnastics with teaching methods 1,2

Component Subject Component, University Component

Cycle Major disciplines

Module Basic physical skills with body control (complex coordination physical skills) 10 academic
credits

Academic 10

credits
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Course / The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for planning, organizing and conducting physical education
description and sports classes based on individual differences, needs and opportunities in
physical activity

Gymnastics with teaching methods 1: The purpose of this course is to improve the following
areas of subject competence: Competence area for planning, organizing and conducting
physical education and sports classes based on individual differences, needs and
opportunities in physical activityThe purpose of this course is to form subject competencies
for planning, organizing and conducting physical education and sports classes based on
individual differences, needs and opportunities in motor activity. During the course, pre-
service teachers develop their practical skills in organizing, planning and running various
forms and types gymnastics classes. Pre-service teachers demonstrating competence can:

o apply sports terminology and demonstrate the technique of gymnastic exercises;

o make complexes of general developmental exercises with and without subjects;

e plan, organize, conduct the introductory and preparatory part of gymnastics classes
in various ways, taking into account the gender, age, individual characteristics,
needs and capabilities of those involved.

Gymnastics with teaching methods 2: The purpose of this course is to form subject
competencies for planning, organizing and conducting physical education and sports classes
based on individual differences, needs and opportunities in motor activity. During the
course, pre-service teachers develop their practical skills in organizing, planning and
running various forms and types gymnastics classes. Pre-service teachers demonstrating
competence can:

e plan, organize, conduct educational, health, recreational, training sessions and
gymnastics competitions taking into account the gender, age, individual
characteristics, needs and capabilities of those involved,;

e ensure the safety of the trainees during gymnastics exercises and provide first aid in
case of typical injuries.

Learning Pre-service teachers demonstrating competence can:

outcomes e apply sports terminology and demonstrate physical skills in gymnastics.

e plan, organize, conduct educational, health, recreational, training sessions and
gymnastics competitions taking into account the gender, age, individual
characteristics, needs and capabilities of those involved,;

e ensure the safety of the trainees during gymnastics exercises and provide first aid in
case of typical gymnastics injuries.

Basic physical skills in various environments (cyclic physical skills) 17 academic credits

The module gives pre-service teachers an understanding of the main types of physical activity of the subject
"Physical Culture" according to the school curriculum. The module forms pre-service teachers’ physical skills
in cyclic sports as well as provides them with methods for effective teaching. Pre-service teachers build
knowledge and skills in ensuring safety and creating a favorable environment in the process of physical
education and sports based on the consideration of gender, age, individual characteristics, needs and
opportunities of students.

Course title Athletics with training methods
Component Subject Component, University Component
Cycle Major disciplines
Module Basic physical skills in various environments (cyclic physical skills) 17 academic credits
Academic credits 7
Course / The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for planning, organizing and conducting physical
description education and sports classes based on individual differences, needs and
opportunities in physical activity
The purpose of this course is to form subject competencies for planning, organizing and
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conducting physical education and sports classes based on individual differences, needs
and opportunities in motor activity. During the course, pre-service teachers develop their
practical skills in organizing, planning and conducting classes in types of athletics
(running, jJumping, throwing). Pre-service teachers demonstrating competence can:

o apply sports terminology and demonstrate the technique of athletics exercises;

e plan, organize, conduct educational, health, recreational, training sessions and
athletics competitions taking into account the gender, age, individual
characteristics, needs and capabilities of those involved:;

e provide first aid for injuries typical of athletics.

Learning outcomes

Pre-service teachers demonstrating competence can:

e apply sports terminology and demonstrate the technique of athletics exercises;

e plan, organize, conduct educational, health, recreational, training sessions and
athletics competitions taking into account the gender, age, individual
characteristics, needs and capabilities of those involved:;

e provide first aid for injuries typical of athletics.

Course title Swimming with training method

Component Subject Component, University Component

Cycle Major disciplines

Module Basic physical skills in various environments (cyclic physical skills) 17 academic credits

Academic credits

3

Course /

The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for planning, organizing and conducting physical education
description and sports classes based on individual differences, needs and opportunities in
physical activity
The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs
and opportunities in motor activity. During the course, pre-service teachers develop
practical skills in organizing, planning and delivering swimming lessons. Pre-service
teachers demonstrating competence can:

e apply sports terminology and demonstrate swimming techniques in different
styles, turns and starts;

e plan, organize, conduct educational, health, recreational, training sessions and
swimming competitions taking into account the gender, age, individual
characteristics, needs and capabilities of those involved;

e ensure the safety of the occupants on the water and provide first aid for typical
swimming and drowning injuries.

Learning Pre-service teachers demonstrating competence can:
outcomes e apply sports terminology and demonstrate swimming techniques in different
styles, turns and starts;

e plan, organize, conduct educational, health, recreational, training sessions and
swimming competitions taking into account the gender, age, individual
characteristics, needs and capabilities of those involved:;

e ensure the safety of the occupants on the water and provide first aid for typical
swimming and drowning injuries.

Course title Chess with teaching methods

Component Subject Component, University Component

Cycle Major disciplines

Module Basic physical skills in various environments (cyclic physical skills) 17 academic credits

Academic credits

7

Course /
competence

The purpose of this course is to improve the following areas of subject competence:
e Competence area for planning, organizing and conducting physical education
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description

and sports classes based on individual differences, needs and opportunities in
physical activity

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical culture and sports classes based on individual differences, needs and
opportunities in motor activity; competencies for promoting a healthy lifestyle,
encouraging and motivating a physically active lifestyle. Future sports teachers
demonstrate knowledge of general issues of the theory of the chess game: the history of
the origin, the basic concepts of the chess game (board, pieces, rules of movement of
pieces; chess terminology and recording of the chess game and others); characteristics of
the stages of the chess game, types of chess combinations, game strategies, preparation
for the chess game and game analysis) and game skills in chess; skills of planning,
conducting classes and methods of teaching chess to students of different age groups,
including methods of adaptive chess training and methods of preparation in adaptive
chess sports for people with disabilities; skills of organizing and conducting competitions,
chess holidays and competitions for solving chess problems; skills of judging in chess.
Pre-service teachers demonstrating competence can:

e to explain the influence of chess lessons on the versatile development and social
adaptation of the individual,

e plan and conduct chess training classes in conditions of additional education and
recreational activities, taking into account morphofunctional features and health
opportunities, age and gender groups;

e to organize and conduct chess holidays, contests and tournaments in the mode of
active leisure and recreation of those engaged, taking into account
morphofunctional features and health opportunities, age and gender groups;

e plan and conduct training sessions in chess sports, including adaptive chess,
taking into account the morphofunctional characteristics and capabilities of
persons with health disorders of various nosological forms, age and gender
groups;

e to determine the level of all types of training and psychophysical, motor
development of athletes, taking into account the degree of morphofunctional
features and health opportunities, using adequate measurement and evaluation
methods to correct the training process in the chosen sport;

e to educate students and athletes in personal qualities, to form moral values of fair
play and sports competition, to prevent negative social behavior and doping;
analyze the results of competitions to adjust the training process.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e to explain the influence of chess lessons on the versatile development and social
adaptation of the individual,

e plan and conduct chess training classes in conditions of additional education and
recreational activities, taking into account morphofunctional features and health
opportunities, age and gender groups;

e to organize and conduct chess holidays, contests and tournaments in the mode of
active leisure and recreation of those engaged, taking into account
morphofunctional features and health opportunities, age and gender groups;

e plan and conduct training sessions in chess sports, including adaptive chess,
taking into account the morphofunctional characteristics and capabilities of
persons with health disorders of various nosological forms, age and gender
groups;

e to determine the level of all types of training and psychophysical, motor
development of athletes, taking into account the degree of morphofunctional
features and health opportunities, using adequate measurement and evaluation
methods to correct the training process in the chosen sport;

e to educate students and athletes in personal qualities, to form moral values of fair
play and sports competition, to prevent negative social behavior and doping;
analyze the results of competitions to adjust the training process.
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Natural scientific foundations of physical education and sport 8 academic credits

The module gives pre-service teachers an understanding about medical and biological foundations of physical
culture and sports. Pre-service teachers also build their knowledge about the anatomical and physiological structure
of the human body as well as the impact of physical exercise on the development of the human body. They learn to
emphasize the importance of natural science and biomedical knowledge to create conditions for physical
development, health, and fitness. They also develop knowledge and skills in creating a safe environment in the
process of physical education and sports.

Course title Functional human anatomy and physical exercises

Component Subject Component, University Component

Cycle Major disciplines

Module Natural scientific foundations of physical education and sport 8 academic credits

Academic credits

5

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for the natural-scientific foundations of physical culture and
sports (1,2)
e Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity (8,9)

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. During the course, pre-service teachers are provided with a
holistic view of the human body in relation to its functions. They build their understanding of
the effects of physical exercises of different orientations from the perspective of the
anatomical structure and functioning of the human body. They learn to consider professional
objectives, such as the development of physical qualities and functional capabilities or
therapeutic effects on the body, taking into account the individual characteristics and
capabilities. Pre-service teachers demonstrating competence can:

e understand the importance of physical development and physical qualities of a person
for effective life and sport, their individual characteristics in people of different genders
and ages, including people with disabilities;

e analyze and apply knowledge of human physiology, physical education and sports for
effective learning, teaching and training.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e understand the importance of physical development and physical qualities of a person for
effective life and sport, their individual characteristics in people of different genders and
ages, including people with disabilities.

e analyze and apply knowledge of human physiology, physical education and sports for
effective learning, teaching and training.

Course title

Human physiology with the basics of physical education and sports

Component

Subject Component, Optional Component

Cycle

Major disciplines

Module

Natural scientific foundations of physical education and sport 8 academic credits

Academic
credits

3
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Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for the natural-scientific foundations of physical culture and
sports (1,2)
e Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity (8,9)

The purpose of this course is the formation of subject competencies in the natural-scientific
foundations of physical culture and sports. The course is aimed at developing an understanding
of the basic laws of the functioning of the human body and changes in body functions during
physical education and sports; physiological mechanisms for the formation of motor skills,
physical qualities, athletic performance and their features in children and adolescents;
physiological foundations of sports training and athletic performance in special environmental
conditions and different sports. Pre-service teachers demonstrating competence can:

o be aware of the importance of physical development and motor qualities of students for
effective life and sports, their individual characteristics in people of different genders and
ages, including people with disabilities;

e analyze and apply knowledge of human physiology, physical education and sports for
effective training, teaching and training.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e understand the importance of physical development and physical qualities of a person for
effective life and sport, their individual characteristics in people of different genders and
ages, including people with disabilities.

e analyze and apply knowledge of human physiology, physical education and sports for
effective learning, teaching and training.

Basic physical skills with object control (game physical skills) 17 academic credits

The module gives pre-service teachers an understanding of the main types of physical activity in the section
"Games" of the subject "Physical Culture” according to the school curriculum. The module forms pre-service
teachers’ physical skills in mobile and sports games as well as provides them with methods for effective teaching.
Pre-service teachers build knowledge and skills in ensuring safety and creating a favorable environment in the
process of physical education and sports based on the consideration of gender, age, individual characteristics, needs
and opportunities of students.

Course title Sports games (football, handball) with teaching methods

Component Subject Component, University Component

Cycle Major disciplines

Module Basic physical skills with object control (game physical skills) 17 academic credits

Academic 5

credits

Course/ The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for planning, organizing and conducting physical education and
description sports classes based on individual differences, needs and opportunities in physical

activity

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. During the course, pre-service teachers develop their practical
skills in organizing, planning and delivering various forms and types football and handball
lessons, taking into account the diversity of learners. Pre-service teachers demonstrating
competence can:
e apply sports terminology and demonstrate football and handball research skills;
e plan, organize, conduct educational, health, recreational, training sessions and
competitions in football and handball, taking into account the gender, age, individual
characteristics, needs and capabilities of those involved.
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Learning

Pre-service teachers demonstrating competence can:

outcomes o apply sports terminology and demonstrate football and handball research skills.

e plan, organize, conduct educational, health, recreational, training sessions and
competitions in football and handball, taking into account the gender, age, individual
characteristics, needs and capabilities of those involved.

Course title Sports games (basketball, volleyball) with teaching methods

Component Subject Component, University Component

Cycle Major disciplines

Module Basic physical skills with object control (game physical skills) 17 academic credits

Academic credits

6

Course /
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. During the course, pre-service teachers develop their practical
skills in organizing, planning and delivering various forms and types basketball and volleyball
lessons, taking into account the diversity of learners. Pre-service teachers demonstrating
competence can:
o apply sports terminology and demonstrate technical and motor skills in basketball and
volleyball;
e plan, organize, conduct educational, health, recreational, training sessions and
competitions in basketball and volleyball, taking into account the gender, age, individual
characteristics, needs and capabilities of those involved.

Learning
outcomes

Pre-service teachers demonstrating competence can:
o apply sports terminology and demonstrate technical and motor skills in basketball and
volleyball;
e plan, organize, conduct educational, health, recreational, training sessions and
competitions in basketball and volleyball, taking into account the gender, age, individual
characteristics, needs and capabilities of those involved.

Course title

Active and national games

Component

Subject Component, University Component

Cycle

Major disciplines

Module

Basic physical skills with object control (game physical skills) 17 academic credits

Academic credits

6

Course /
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. During the course, pre-service teachers develop their practical
skills and abilities in conducting movement and national games in different types and forms of
physical education and sport activities. They also learn to plan teaching to accommodate the
diversity of learners. Pre-service teachers demonstrating competence can:
¢ apply mobile and national games to solve the problems of physical culture and sports
activities;
e plan, organize, conduct educational, health, recreational, training sessions and
competitions in active and national games, taking into account the gender, age, individual
characteristics, needs and capabilities of those involved.
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Learning
outcomes

Pre-service teachers demonstrating competence can:
o apply mobile and national games to solve the problems of physical culture and sports
activities;
e plan, organize, conduct educational, health, recreational, training sessions and
competitions in active and national games, taking into account the gender, age, individual
characteristics, needs and capabilities of those involved.

Physical development and Health, mental well-being and applied research 6 academic credits

The module provides pre-service teachers with knowledge and skills in promoting a healthy lifestyle, encouraging
and motivating a physically active lifestyle, mental well-being and physical health, as well as applied research in
physical culture and sports. Pre-service teachers also build knowledge and skills in considering the diversity of
students in the design and implementation of teaching and learning processes, as well as in creating a comfortable
learning environment that promotes the well-being of students.

Course title Methods of teaching physical culture

Component Subject Component, University Component

Cycle Major disciplines

Module Physical development and Health, mental well-being and applied research 6 academic credits
Academic 6

credits

Course/ The purpose of this course is to improve the following areas of subject and pedagogical
competence competence:

description e Competence area for pedagogy and didactics

e Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity

e Competence area for applied research in the field of physical culture and sports,
motor activity and healthy lifestyle

o Competence area for promoting a healthy lifestyle, encouraging and motivating a
physically active lifestyle

The purpose of this course is to form subject competencies in planning, organizing and
conducting physical culture and sports classes based on individual differences, needs and
opportunities in motor activity; competencies in applied research in the field of physical culture
and sports, motor activity and a healthy lifestyle; competencies in promoting a healthy lifestyle,
encouraging and motivating physically active lifestyle. During the course, pre-service teachers
develop their practical competences in physical education teaching methodology. They
demonstrate skills in developing physical education content and programs, selecting appropriate
methods and forms of organizing physical education and the specifics of delivering physical
education classes to students of different ages and abilities. Pre-service teachers also develop
their skills in individualizing teaching for a diversity of students as well as in using technology
in teaching, based on pedagogical and independent research. Pre-service teachers demonstrating
competence can:

e to apply the provisions of the theory and methods of physical culture, knowledge of
anatomical, morphological, physiological and mental characteristics of those engaged in
different genders and ages for the implementation of the educational process and physical
culture and wellness work;

¢ to select effective forms and technologies of the organization of the educational process in
physical culture;

¢ to select methods and means for the development of physical qualities in accordance with
sensitive periods, and also taking into account the gender and age characteristics and
health opportunities of those involved;

o apply methods of measuring and evaluating the level of physical development and fitness
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of students, taking into account gender and age characteristics and health opportunities of
students;

e develops documents of educational and methodological support and control in the field of
physical culture;

o apply research methods to determine the effectiveness of training and teaching.

Learning
outcomes

Pre-service teachers demonstrating competence can:

o interpret the provisions of theory and methodology of physical education, anatomical-
morphological, physiological and mental features of students of different gender and age,
theory of training and development, basics of pedagogy and psychology for the
implementation of educational process and physical education and health work;

o select effective forms and technologies for the organisation of the physical education
educational process;

¢ select methods and means for the development of physical qualities in accordance with
the sensitive periods of their development, as well as taking into account gender and age
features and the health of the pupils;

o apply methods of control, measurement and evaluation of the level of physical
development and fitness of the students, taking into account the age and sex
characteristics and the capabilities of health of the students;

o develop documents for teaching and methodological support and control in the field of
physical education;

o apply research methods to determine the effectiveness of learning and teaching.

Natural scientific foundations of physical education and sport 17 academic credits

The module gives pre-service teachers an understanding about medical and biological foundations of physical
culture and sports. Pre-service teachers also build their knowledge about the anatomical and physiological structure
of the human body as well as the impact of physical exercise on the development of the human body. They learn to
emphasize the importance of natural science and biomedical knowledge to create conditions for physical
development, health, and fitness. They also develop knowledge and skills in creating a safe environment in the
process of physical education and sports.

Course title Applied physiology of physical exercises

Component Subject Component, Optional Component

Cycle Major disciplines

Module Natural scientific foundations of physical education and sport 17 academic credits

Academic 5

credits

Course/ The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for the natural-scientific foundations of physical culture and
description sports (1,2)

o Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity (8,9)

The purpose of this course is the formation of subject competencies in the natural-scientific
foundations of physical culture and sports; competencies in planning, organizing and conducting
classes in physical culture and sports based on individual differences, needs and opportunities in
motor activity. During the course, pre-service teachers develop their understanding of the
mechanism of physiological changes in functional systems and organs of humans, the
physiology of the CNS and neuromuscular system, thermoregulation and acclimatization,
biorhythms, and hormonal regulation during physical activity. They also learn about other issues
related to physical work, physiological changes in functional systems and organs under the
influence of physical exertion. Pre-service teachers study the state of the body during exercise in
various sports and recreational physical education. Pre-service teachers who demonstrate
competence can:

o analyze and apply physiology knowledge and physical exercises for effective learning,
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teaching and training;
o classify and select physical exercises for the development of physical qualities, taking into
account their physiological effects.

Learning
outcomes

Pre-service teachers who demonstrate competence can:
o analyze and apply physiology knowledge and physical exercises for effective learning,
teaching and training;
o classify and select physical exercises for the development of physical qualities, taking into
account their physiological effects.

Course title

Biomechanics of human movements and physical exercises

Component

Subject Component, Optional Component

Cycle

Major disciplines

Module

Natural scientific foundations of physical education and sport 17 academic credits

Academic
credits

5

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for the natural-scientific foundations of physical culture and
sports (1,2)
e Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity (8,9)

The purpose of this course is the formation of subject competencies in the natural-scientific
foundations of physical culture and sports; competencies in planning, organizing and conducting
classes in physical culture and sports based on individual differences, needs and opportunities in
motor activity. The course is aimed at developing an understanding of the physical and
mechanical laws of movement of a body point, body, body system in space when performing
physical exercises; application of the rules of synthesis of motor actions in the process of
physical culture and sports; formation of skills of practical use of methods of biomechanical
analysis of physical exercises to solve problems in professional activity; the skills of identifying
errors, analyzing and interpreting their causes in the process of mastering the techniques of
motor actions and the development of physical qualities and the selection of exercises and
techniques to eliminate them. Pre-service teachers who demonstrate competence can:

e evaluate biomechanical features of human structure;

o use the diversity, complexity, reliability of human physical skills and biomechanics of
physical exercises for effective learning, teaching and training; plan educational,
recreational, training sessions with a different contingent of students taking into account
the biomechanics of physical exercises, including therapeutic physical culture;

e organize a comfortable and safe educational and sports-training environment and
conditions conducive to the versatile development of students;

o apply methods of biomechanical analysis and evaluation of sports equipment, selection of
auxiliary and therapeutic exercises.

Learning
outcomes

Pre-service teachers who demonstrate competence can:

o evaluate biomechanical features of human structure;

¢ use the diversity, complexity, reliability of human physical skills and biomechanics of
physical exercises for effective learning, teaching and training;

o plan educational, recreational, training sessions with a different contingent of students
taking into account the biomechanics of physical exercises, including therapeutic physical
culture;

e organize a comfortable and safe educational and sports-training environment and
conditions conducive to the versatile development of students;

o apply methods of biomechanical analysis and evaluation of sports equipment, selection of
auxiliary and therapeutic exercises.
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Course title Monitoring of physical development and functional fitness in physical culture and sports
Component Subject Component, Optional Component
Cycle Major disciplines
Module Natural scientific foundations of physical education and sport 17 academic credits
Academic 5
credits
Course/ The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for the natural-scientific foundations of physical culture and
description sports
e Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity
The purpose of this course is the formation of subject competencies in the natural-scientific
foundations of physical culture and sports; competencies in planning, organizing and conducting
classes in physical culture and sports based on individual differences, needs and opportunities in
motor activity. The course is aimed at mastering the laws of formation, maintaining a high level
of physical status of a person; knowledge about the possibilities and features of monitoring
physical development, motor abilities, psychomotor parameters involved in various types of
physical culture and sports activities; the formation of skills in the application of basic methods
and tools for assessing various parameters of physical development and fitness engaged in
physical culture and sports at different stages ontogenesis and taking into account individual
differences and peculiarities of development; skills of development of monitoring programs;
skills of processing, analysis, communication and interpretation of monitoring results and
correlation with the norm of age development and/or "model” characteristics in the chosen
sport. Pre-service teachers demonstrating competence can:

¢ apply basic knowledge of the natural science foundations of the functioning of the human
body and the peculiarities of physical development of people of different sexes and ages,
including people with disabilities;

o apply principles and methods of conducting research on the level of physical development
and fitness of a person, taking into account the goals, objectives of the survey, age, gender
characteristics and capabilities of a person;

o determine the levels of physical development, using anthropometric, somatoscopic
research methods and develop appropriate recommendations for those engaged in;

e to diagnose the functional state of the body engaged in physical culture and sports
activities.

Learning Pre-service teachers demonstrating competence can:

outcomes o apply basic knowledge of the natural science foundations of the functioning of the human
body and the peculiarities of the people physical development of different genders and
ages, including people with disabilities;

o apply the principles and methods of conducting a study of the level of physical
development and fitness of a person, taking into account the goals, objectives of the
survey; age, sexual characteristics and capabilities of a person;

o determine levels of physical development, using anthropometric, somatoscopic methods
of examination and develop appropriate recommendations for athletes;

e determine the functional state of the organism of those involved in physical education and
sport activities.

Course title Testing and conditioning in sports

Component Subject Component, Optional Component

Cycle Major disciplines

Module Natural scientific foundations of physical education and sport 17 academic credits
Academic 5

credits

Course/ The purpose of this course is to improve the following areas of subject competence:
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competence
description

e Competence area for the natural-scientific foundations of physical culture and
sports

o Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. Pre-service teachers have an understanding of the importance of
testing and conditioning training in sports to achieve high results. They demonstrate skills in
using methods and tools of functional diagnostics and assessing various parameters of physical
development and fitness of athletes at different stages of the training process taking into account
individual differences and peculiarities of development. Pre-service teachers develop skills in
processing, analyzing, communicating, interpreting results and correlating them with the
"model" characteristics in the chosen sport. Pre-service teachers demonstrating competence can:
¢ to develop model characteristics in accordance with the characteristics of the sport, gender
and age norms of those involved,
o to apply functional tests and evaluate the functional state of athletes of various
qualifications in accordance with the model characteristics for the chosen sport;
o to select and apply effective methods and means of physical training of athletes taking
into account gender, age characteristics and capabilities, skill level in accordance with
model characteristics for the chosen sport.

Learning
outcomes

Pre-service teachers demonstrating competence can:

o develop model characteristics in accordance with the characteristics of the sport, gender
and age norms of those engaged in physical culture;

o apply functional tests to assess the level of development and fitness of those engaged in
physical culture and sports;

o selects and applies effective methods and means of physical training of athletes according
to gender, age and ability, skill level according to the model characteristics for the chosen
sport.

Course title

Control and self-control in the process of physical education and sports

Component

Subject Component, Optional Component

Cycle

Major disciplines

Module

Natural scientific foundations of physical education and sport 17 academic credits

Academic
credits

5

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for the natural-scientific foundations of physical culture and
sports
o Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity

The purpose of this course is the formation of subject competencies in the natural-scientific
foundations of physical culture and sports; competencies in planning, organizing and conducting
classes in physical culture and sports based on individual differences, needs and opportunities in
motor activity. Pre-service teachers have an understanding and appreciation of the importance of
regular medical supervision and self-monitoring of health in the course of physical activity.
They study the system of organization and content of medical care for those engaged in physical
education and sport activities. They also learn to apply assessment methods and research results
to evaluate the functions of various body systems in order to assess general functional fitness
and physical development. Pre-service teachers learn elementary methods of self-monitoring in
the course of physical activity. Pre-service teachers demonstrating competence can:

o apply methodology and methods of organization and implementation of diagnostics,
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monitoring and self-monitoring of the state of health of those engaged in physical culture
and sports;

e convince of the need for self-monitoring during physical exercises;

o apply methods and functional tests to measure and evaluate the somatic and functional
status of an individual,

e evaluate ways to control the body's response to physical exertion;

e to select the main criteria for the diagnosis of physical and psychoemotional state,
physical performance, reserve capabilities of the body of students, using modern
computer technologies in order to optimize the process of wellness training in various
periods of human life;

e to determine the level of health by indicators of somatic status, functional tests of the
individual.

Learning Pre-service teachers demonstrating competence can:

outcomes o apply methodology and methods of organization and implementation of diagnostics,
monitoring and self-monitoring of the state of health of those engaged in physical culture
and sports;

o explain the need for self-monitoring when engaging in physical activity;

o apply techniques and functional tests to measure and evaluate the somatic and functional
status of an individual,

¢ evaluate ways to control the body's response to physical exertion;

¢ select and use the main criteria for the diagnosis of physical and psycho-emotional state,
physical performance, reserve capabilities of the body engaged with the use of modern
computer technologies in order to optimize and pedagogical correction of the process of
wellness training in different periods of human life;

o determine the level of health by indicators of somatic status, functional tests of an
individual.

Course title Fundamentals of Sports medicine and rehabilitation

Component Subject Component, Optional Component

Cycle Major disciplines

Module Natural scientific foundations of physical education and sport 17 academic credits

Academic 7

credits

Course/ The purpose of this course is the formation of subject competencies in natural science and

competence biomedical fundamentals of physical culture and sports. The course is aimed at the formation of

description knowledge and understanding of the need for medical and pedagogical control and the
organization of medical and biological support of athletes in accordance with training loads;
epidemiology and mechanisms of common sports injuries, strategies for preventing injuries
and/or their recurrence; the formation of skills for conducting functional tests, the use of means
to restore health, functional state and working capacity of students, impaired diseases and
injuries; skills of preventing sports injuries that may occur during physical activity and sports;
providing first aid for sports injuries and acute pathological conditions to those engaged in
physical culture and sports. Pre-service teachers who demonstrate competence can:

o apply basic knowledge on general and sports pathology and injuries, medical support of
physical culture and sports, taking into account the morphofunctional characteristics of
the athletes' body;

o apply methods of studying and evaluating the functional state and physical performance
of those engaged in physical culture and sports; evaluate physical development and
performance, functional state of the body;

¢ analyze and evaluate the results of medical and pedagogical observations;

o identify early signs of overexertion, overtraining and other pathologies, and carry out their
prevention and prevention of sports injuries;

e provide first aid for injuries.

Learning Pre-service teachers who demonstrate competence can:
outcomes o applies basic knowledge of general and sports pathology, morphofunctional features of
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the athlete's body, medical support of physical culture of sports;
¢ applies methods of studying and evaluating the functional state and physical performance
of those engaged in physical culture and sports;
evaluates physical development and performance, functional state of the body;
conducts and evaluates the results of medical and pedagogical observations;
develops programmes for medical support of the training process and recovery;
identify early signs of overexertion, overtraining and other pathology and carry out their
prevention of sports injuries;
e provide first aid in case of injury.

Course title

Therapeutic physical education and massage

Component

Subject Component, Optional Component

Cycle

Major disciplines

Module

Natural scientific foundations of physical education and sport 17 academic credits

Academic
credits

7

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for the natural-scientific and biomedical fundamentals of physical
culture and sports
e Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity

The purpose of this course is the formation of subject competencies in the natural-scientific and
biomedical fundamentals of physical culture and sports; competencies in planning, organizing
and conducting classes in physical culture and sports based on individual differences, needs and
opportunities in motor activity. The course is aimed at understanding the pathological changes
characteristic of the most common diseases and injuries; knowledge of the physiological
mechanisms of the therapeutic effect of physical exercises and massage on the human body;
knowledge of indications and contraindications to the use of therapeutic physical culture;
mastering the basic techniques and means of therapeutic physical culture in the most common
diseases and injuries; formation of skills to independently develop sets of exercises and conduct
physical therapy classes with various health conditions and injuries; skills of conducting all the
basic techniques of wellness and sports massage; skills to assess the effectiveness of the impact
of physical therapy and massage classes. Pre-service teachers demonstrating competence can:

¢ apply basic anatomical, physiological, biomechanical knowledge of the functioning of the
human body, including people with disabilities;

o make complexes of therapeutic physical culture and recommendations for massage, taking
into account indications and contraindications, age, gender, past motor experience and the
location of the pathological focus or injury;

o evaluate the physiological effects of physical exercises of therapeutic physical culture;

e conduct self-guided physical therapy classes for the most common diseases and injuries;

¢ independently conduct sessions of restorative, wellness and sports massage.

Learning
outcomes

Pre-service teachers demonstrating competence can:

o apply basic anatomical, physiological, biomechanical knowledge of the functioning of the
human body, including people with disabilities;

e make a set of physical therapy and massage recommendations, taking into account
indications and contraindications, age, gender, past motor experience and the location of
the pathology or injury;

o evaluate the physiological impact of the therapeutic effect of physical exercises in the
main methods of therapeutic physical culture in the most common diseases and injuries;

¢ conduct self-guided physical therapy classes for the most common diseases and injuries;

¢ independently conduct sessions of restorative, wellness and sports massage.
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Course title

Applied Kinesiology

Component

Subject Component, Optional Component

Cycle

Major disciplines

Module

Natural scientific foundations of physical education and sport 17 academic credits

Academic
credits

7

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for the natural-scientific and biomedical fundamentals of physical
culture and sports
e Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity

The purpose of this course is the formation of subject competencies in the natural-scientific and
biomedical fundamentals of physical culture and sports; competencies in planning, organizing
and conducting classes in physical culture and sports based on individual differences, needs and
opportunities in motor activity. The course is aimed at forming a system of knowledge about the
structure, functions, biomechanics of the human motor apparatus, concepts of movement control
and practical skills in developing corrective, rehabilitation, wellness, training programs and
exercise complexes taking into account the individual characteristics and capabilities of those
involved, the use of Kkinesiotapes and kinesiological massage. Pre-service teachers
demonstrating competence can:
o apply modern scientifically-based methods of kinesiology in physical culture and sports
activities;
o select special exercises and conduct classes for various diseases and injuries;
o apply kinesiotaping and kinesiological massage for various diseases and injuries;
¢ develop and conduct kinesiological exercises in order to solve problems of mental and
mental development of children and improve academic performance.

Learning
outcomes

Pre-service teachers demonstrating competence can:
o apply modern, evidence-based kinesiology techniques in physical education and sport
activities;
o select special exercises and conduct classes for various diseases and injuries;
¢ use kinesiotaping for various diseases and injuries;
e develop and implement kinesiology exercises to address the mental and intellectual
development of children and to improve learning performance.

Sports and Coaching 12 academic credits

The module builds pre-service teachers’ professional competences as a coach in a chosen sport. Pre-service teachers
develop knowledge and skills in the methodology and management of various types of training in sports in
connection with the practice of sports training. The module also supports the professional development of pre-
service teachers as sports coaches, forming their research orientation to practice and profession, as well as to
improving their work environment and education as a whole.

Course title Psychology of physical culture and sports

Component Subject Component, Optional Component

Cycle Major disciplines

Module Sports and Coaching 12 academic credits

Academic 6

credits

Course/ The purpose of this course is to improve the following areas of subject competence:

competence e The competence area for planning, organizing and conducting physical education
description and sporting activities based on individual differences, needs and opportunities in

motor activity (5,6,8)
e Competence area for promoting healthy lifestyles and encouraging and motivating a

38




physically active lifestyle (14-16)

The purpose of this course is the formation of subject competencies for planning, organizing and
conducting physical culture and sports classes based on individual differences, needs and
opportunities in motor activity; the field of competencies for promoting a healthy lifestyle,
encouraging and motivating a physically active lifestyle. Pre-service teachers have a clear
understanding of the psychological characteristics of physical activity. They learn about the
relationship between the psychomotor sphere, cognitive, emotional and volitional processes.
They also study the mental states arising in the process of physical activity, as well as the
psychological characteristics of sports teams, sports teachers and students. Pre-service teachers
demonstrate skills in diagnosing the psychological states of the students and psychological
assistance for their regulation. Pre-service teachers demonstrating competence can:
¢ to apply psychological knowledge of physical culture, health and sports activities and its
subjects in professional activity;
e to form a constructive attitude to overcoming difficulties among those engaged in physical
culture and sports activities;
¢ to develop individual content of training programs for those engaged in physical culture,
health and sports activities techniques of mental self-regulation in stressful situations of
training and competitive activities;
e to develop and conduct activities on psychoprophylaxis and psychohygiene in physical
education and sports.

Learning Pre-service teachers demonstrating competence can:
outcomes o apply in professional activity the psychological knowledge of physical education and
sport activity and its subjects;

e analyze the psychological aspect of work with coaches, including "universal"
psychological techniques;

e form a constructive attitude to overcoming difficulties in sportsmen and sportsmen who
are engaged in physical culture and recreational activity;

o develop a differentiated, individualized content of the programme for the teaching of
mental self-regulation techniques to those involved in physical fitness and sports
activities;

e develop and implement measures for psychoprophylaxis and psychohygiene in physical
education and sport.

Course title Psychology of self-regulation in sports

Component Subject Component, Optional Component

Cycle Major disciplines

Module Sports and Coaching 12 academic credits

Academic 6

credits

Course/ The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for planning, organizing and conducting physical education and
description sports classes based on individual differences, needs and opportunities in physical

activity

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. The course is aimed at forming a system of knowledge about the
meaning, mechanisms, techniques, techniques and means of self-regulation of mental and
functional states in sports; mastering practical skills in the application of techniques, techniques
and means of mental self-regulation in the training process and competitions. Pre-service
teachers demonstrating competence can:

e apply basic knowledge about methods of mental self-regulation and its varieties in

professional activity;
o identify situations requiring the use of self-regulation tools;
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e take into account the patterns of influence of mental self-regulation on
psychophysiological processes in the body;

e teach techniques, techniques and means of psychoregulation in training and competitive
processes, taking into account the specifics of the sport and the age of athletes.

Learning Pre-service teachers demonstrating competence can:
outcomes ¢ system of basic ideas about the method of mental self-regulation and its variants.

o regularities of the influence of mental self-regulation on psychophysiological processes in
the organism;

e design and conduct classes of psychoregulation in training and competition processes
taking into account the specifics of sports and age

e control the efficiency of mastering the methods of psychoregulation of sportsmen.

o use psychoregulation methods for different groups of athletes.

Course title Ethics of sports and competitions

Component Subject Component, Optional Component

Cycle Major disciplines

Module Sports and Coaching 12 academic credits

Academic 6

credits

Course/ The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for planning, organizing and conducting physical education and

description sports classes based on individual differences, needs and opportunities in physical

activity

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. The course is aimed at philosophical comprehension,
understanding and formation of a system of knowledge on such social phenomena as ethics,
culture, physical culture, sports, sports ethics, Olympism, Fair play, fan movement in the
historical aspect and at the present stage of their development; formation of practical skills of
education of sports ethics and sports behavior. Pre-service teachers demonstrating competence
can:

¢ analyze and interpret the historical heritage and cultural traditions of Olympism in order
to meet the challenges of professional activity and the training of athletes;

e demonstrate pedagogical and sporting ethics, Fair Play principles and human values in
behaviour and activity; carry out professional psychologically justified interaction, using
organisational and managerial skills;

o comply with ethical and moral standards in communicating with the athletes and create a
good atmosphere in the sports team;

o control the actions of referees and opponents in order to objectify the sports results and
establish fairness in refereeing.

Learning Pre-service teachers demonstrating competence can:
outcomes e analyze and interpret the historical heritage and cultural traditions of Olympism in order

to meet the challenges of professional activity and the training of athletes;

e demonstrate pedagogical and sporting ethics, Fair Play principles and human values in
behaviour and activity;

e carry out professional psychologically justified interaction, using organisational and
managerial skills;

e comply with ethical and moral standards in communicating with the athletes and create
a good atmosphere in the sports team;

e control the actions of referees and opponents in order to objectify the sports results and
establish fairness in refereeing.
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Course title

Physical training and conditioning in a chosen sport

Component

Subject Component, Optional Component

Cycle

Major disciplines

Module

Sports and Coaching 12 academic credits

Academic
credits

6

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
o Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity (4-9)

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. During the course, pre-service teachers develop their practical
competences in physical training and conditioning in athletes according to the "model"
characteristics of the chosen sport and the regularities of planning, selecting of means and
methods of physical training in the chosen sport considering the diversity and developmental
characteristics of athletes. Pre-service teachers learn skills in evaluation, control and correction
of physical training and conditioning in order to increase competitive success and reduce risks
of injury and overexertion of athletes. Pre-service teachers demonstrating competence can:

e to plan the content and conduct physical training of athletes taking into account the
provisions of the theory of sports, anatomical, morphological, physiological and mental
characteristics of athletes of different ages, gender and capabilities;

¢ to develop physical qualities and improve the functionality of athletes in accordance with
the specifics of the sport, to carry out psychological and pedagogical support of physical
training;

e to monitor the physical fitness of athletes of different ages and gender, including using
measurement and evaluation techniques;

¢ analyze competitive activity to correct the process of physical training in the chosen sport;

e ensure compliance with safety regulations, prevention of injuries and overstrain in the
process of physical training; carry out work to prevent the use of doping in the process of
physical training.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e plan the content and conduct physical training of athletes taking into account the
provisions of the theory and methodology of physical culture, sports theory, anatomical
and morphological, physiological and mental characteristics of athletes of different
genders, ages and abilities;

e develop physical qualities and improve the functional capabilities of athletes in
accordance with the specifics of the sport, to carry out psychological and pedagogical
support of physical training;

e monitor the physical fitness and physical development of athletes of different ages and
genders, including using measurement and evaluation techniques;

e analyze competitive activity to correct the process of physical fitness in chosen sport;

e ensure compliance with safety regulations, injury prevention in the process of physical
training;

e carry out work to prevent the use of doping in the process of physical training.

Course title

Technical and tactical training in a chosen sport

Component

Subject Component, Optional Component

Cycle

Major disciplines

Module

Sports and Coaching 12 academic credits

Academic
credits

6
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Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
o Competence area for planning, organizing and conducting physical education and
sports classes based on individual differences, needs and opportunities in physical
activity (4-9)

The purpose of this course is to form subject competencies for planning, organizing and
conducting physical education and sports classes based on individual differences, needs and
opportunities in motor activity. During the course, pre-service teachers form their practical
competences in technical and tactical training of athletes in the chosen sport considering the
diversity and characteristics of the development of athletes. They also learn skills in modelling
the technical and tactical training of athletes, as well as in assessment, control and correction of
technical and tactical training of athletes, considering the characteristics of the chosen sport.
Pre-service teachers demonstrating competence can:
¢ plan and conduct technical and tactical training of athletes, taking into account the theory
of sport, anatomical, morphological and mental characteristics of athletes of different
ages, genders and abilities;
e monitor the technical and tactical preparation of athletes of different ages and genders
using adequate measurement and evaluation techniques;
¢ analyze the competitive activity in order to correct the process of technical and tactical
training in the chosen sport;
¢ ensure the observance of safety, injury prevention in the process of technical and tactical
training.

Learning
outcomes

Pre-service teachers demonstrating competence can:

¢ plan and conduct technical and tactical training of athletes, taking into account the theory
of sport, anatomical, morphological and mental characteristics of athletes of different
ages, genders and abilities;

e monitor the technical and tactical preparation of athletes of different ages and genders
using adequate measurement and evaluation techniques;

¢ analyze the competitive activity in order to correct the process of technical and tactical
training in the chosen sport;

¢ ensure the observance of safety, injury prevention in the process of technical and tactical
training.

Physical development, mental well-being and applied research 17 academic credits

The module provides pre-service teachers with knowledge and skills in promoting a healthy lifestyle, encouraging
and motivating a physically active lifestyle, mental well-being and physical health, as well as applied research in
physical culture and sports. Pre-service teachers also build knowledge and skills in considering the diversity of
students in the design and implementation of teaching and learning processes, as well as in creating a comfortable
learning environment that promotes the well-being of students.

Course title Applied research in physical culture and sports

Component Subject Component, Optional Component

Cycle Major disciplines

Module Physical development, mental well-being and applied research 17 academic credits

Academic 5

credits

Course/ The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for applied research in the field of physical culture and sports,
description motor activity and healthy lifestyle(10-13)

The purpose of this course is the formation of subject competencies in applied research in the
field of physical culture and sports, motor activity and a healthy lifestyle. Pre-service teachers
demonstrate skills in planning, designing development and conducting applied research in the
field of physical culture and sports. They learn to apply general scientific and specific research
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methods, methods of mathematical statistics, visualization and presentation of research results.
Pre-service teachers demonstrating competence can:
o research design based on research methodology and scientific ethics;
¢ independently conduct scientific and applied research in the field of physical culture and
sports, including the interdisciplinary level, for their own development, as well as the
practice of teaching and sports training;
¢ visualize and present to the public the results of research in various forms and forms of
communication.

Learning Pre-service teachers demonstrating competence can:
outcomes o research design based on research methodology and scientific ethics;
¢ independently conduct scientific and applied research in the field of physical culture and
sports, including the interdisciplinary level, for their own development, as well as the
practice of teaching and sports training.
¢ visualize and present to the public the results of research in various forms and forms of
communication.
Course title Visualization and presentation of research results
Component Subject Component, Optional Component
Cycle Major disciplines
Module Physical development, mental well-being and applied research 17 academic credits
Academic 5
credits
Course/ The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for applied research in the field of physical culture and sports,
description motor activity and healthy lifestyle (10,11)
The purpose of this course is the formation of subject competencies in applied research in the
field of physical culture and sports, motor activity and a healthy lifestyle. Pre-service teachers
demonstrate skills in visualizing and presenting data from research results. Pre-service teachers
demonstrating competence can:
o apply various information systems to visualize the results of the study;
o present the results of the study in various forms and forms for different target audiences.
Learning Pre-service teachers demonstrating competence can:
outcomes e apply various information systems to visualize the results of the study;
e present the results of the study in various forms and forms for different target audiences.
Course title Sports Metrology
Component Subject Component, Optional Component
Cycle Major disciplines
Module Physical development, mental well-being and applied research 17 academic credits
Academic credits | 5
Course/ The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for applied research in the field of physical culture and sports,
description motor activity and healthy lifestyle (11)

The purpose of this course is the formation of subject competencies in applied research in the
field of physical culture and sports, motor activity and a healthy lifestyle. Pre-service teachers
demonstrate the skills of using metrologically sound means and methods of measurement in
sports. They learn to interpret the received information of indicators of physical, technical,
tactical readiness of athletes and training loads for control and management of the educational
and training process. Pre-service teachers demonstrating competence can:
o apply measuring equipment and computer technology based on basic knowledge of
relevant instrumental techniques and computational methods in physical culture and
sports practice;
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e use methods of statistical processing of measurement results and interpret them; carry out
testing of physical, technical readiness, measurement of anthropometric indicators and
physiological parameters;

e adjust the educational and training process in the chosen sport based on objective
measurement indicators.

Learning Pre-service teachers demonstrating competence can:
outcomes o apply measuring equipment and computer technology based on basic knowledge of
relevant instrumental techniques and computational methods in physical culture and
sports practice;
e use methods of statistical processing of measurement results and interpret them;
e carry out testing of physical, technical readiness, measurement of anthropometric
indicators and physiological parameters;
e adjust the educational and training process in the chosen sport based on objective
measurement indicators.
Course title Health and recreational physical culture
Component Subject Component, Optional Component
Cycle Major disciplines
Module Physical development, mental well-being and applied research 17 academic credits
Academic 5
credits
Course/ The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for promoting a healthy lifestyle, encouraging and motivating a
description physically active lifestyle (14-16)

The purpose of this course is to form subject competencies for promoting a healthy lifestyle,
encouraging and motivating a physically active lifestyle. The course is aimed at understanding
the importance and influence of health-improving physical culture and physical recreation on
the restoration and maintenance of human performance; formation of skills for organizing
health-improving and recreational physical culture with a different contingent of students,
taking into account their capabilities and needs. Pre-service teachers demonstrating competence
can:

o apply the provisions of the concept of health and well-being, including those related to
physical activity and sports, stress management, physical and mental well-being;

o form a positive motivational and value attitude to physical culture and sports, approved
and implemented norms of behavior related to taking care of their physical condition,
healthy and active lifestyle, physical improvement and regular physical education and
sports;

e to select means and methods of physical culture for the correction of physical
development and functional state of persons of different genders and ages, taking into
account their professional activities;

e to plan and conduct physical fitness and sports events, organize leisure activities and
active recreation in organizations of various types;

e to apply psychological recommendations for optimizing mental states, self-esteem,
maintaining motivation in engaged in physical culture and sports activities.
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Learning
outcomes

Pre-service teachers demonstrating competence can:

o apply the provisions of the concept of health and wellness, including those related to
physical activity and sports, stress management, physical and mental well-being;

o form a positive motivational and value attitude towards physical culture and sports,
approved and implemented norms of behavior related to taking care of their physical
condition, healthy and active lifestyle, physical improvement and regular physical culture
and sports;

¢ choose physical education tools and methods to correct the physical development and
functional state of persons of different gender and age, taking into account their
professional activity;

e plan and carry out physical education, recreation, sports and mass activities, organize
leisure activities and active recreation in organizations of various types;

o apply psychological recommendations for optimizing mental states, self-esteem,
maintaining motivation in those involved in physical education and sport activities.

Course title

Alternative types of physical culture

Component

Subject Component, Optional Component

Cycle

Major disciplines

Module

Physical development, mental well-being and applied research 17 academic credits

Academic
credits

5

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
o Competence area for promoting a healthy lifestyle, encouraging and motivating a
physically active lifestyle

The purpose of this course is to improve the following areas of subject competencies: The field
of competencies for promoting a healthy lifestyle, encouraging and motivating a physically
active lifestyle. The course is aimed at forming an idea of alternative types of physical culture
and practical skills of organizing classes in alternative types of physical culture, such as
workout, crossfit, terrancourt, Nordic walking, jimbarr, yoga, parkour, stretching,
skateboarding, freestyle cycling, trailrunning and others with a different contingent of students
taking into account their capabilities and needs. Pre-service teachers demonstrating competence
can:

¢ interpret provisions of the concept of health and wellness, including those related to
physical activity and sports, stress management, physical and mental well-being of a
person;

o select alternative types of physical culture, taking into account the needs and capabilities
of those involved;

e organize and conduct mass physical culture and recreational activities and individual
classes in alternative types of physical culture;

e organize and conduct alternative forms of physical activity;

¢ teach self-monitoring techniques in physical education classes;

e organize competitions in alternative forms of physical activity, taking into account the
differences in the population;

o develop in the students a positive motivational-value attitude towards physical activity
and sport, an accepted and practicable standard of behaviour related to the care of physical
fitness, a healthy and active lifestyle, physical development and regular physical activity
and sporting activities.

Learning
outcomes

Pre-service teachers demonstrating competence can:

o interpret provisions of the concept of health and wellness, including those related to
physical activity and sports, stress management, physical and mental well-being of a
person;

o select alternative types of physical culture, taking into account the needs and capabilities
of those involved;

e organize and conduct mass physical culture and recreational activities and individual
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classes in alternative types of physical culture;

e organize and conduct alternative forms of physical activity;

¢ teach self-monitoring techniques in physical education classes;

e organize competitions in alternative forms of physical activity, taking into account the
differences in the population;

e develop in the students a positive motivational-value attitude towards physical activity
and sport, an accepted and practicable standard of behaviour related to the care of physical
fitness, a healthy and active lifestyle, physical development and regular physical activity
and sporting activities.

Course title Physical education for working capacity and recreation at school

Component Subject Component, Optional Component

Cycle Major disciplines

Module Physical development, mental well-being and applied research 17 academic credits

Academic 5

credits

Course/ The purpose of this course is to improve the following areas of subject competence:

competence e Competence area for applied research in the field of physical culture and sports,

description motor activity and healthy lifestyle
The purpose of this course is to form subject competencies for promoting a healthy lifestyle,
encouraging and motivating a physically active lifestyle. Pre-service teachers demonstrate an
understanding of the impact of physical education on the maintenance and recovery of pupils'
performance, as well as the organization of leisure activities during and after school hours. They
develop their skills in conducting physical education breaks and breaks, physical education and
sports festivals, quests, competitions, camping trips and other activities for active leisure of
pupils. Pre-service teachers demonstrating competence can:

¢ develop complexes of physical training minutes and pauses to restore mental performance
in lessons;

e conduct and organize active changes to relieve fatigue in school lessons;

o apply kinesiological exercises to optimize the educational process and correct the mental
development of students;

e organize sports holidays, competitions and other recreational activities to increase the
motor activity of students;

o form a positive attitude towards physical culture and sports, approved and implemented
norms of behavior related to taking care of their physical condition, healthy and active
lifestyle, physical improvement and regular physical culture and sports.

Learning Pre-service teachers demonstrating competence can:
outcomes o develop complexes of physical training minutes and pauses to restore mental performance
in lessons;

e conduct and organize active changes to relieve fatigue in school lessons;

o apply kinesiological exercises to optimize the educational process and correct the mental
development of students;

e organize sports holidays, competitions and other recreational activities to increase the
motor activity of students;

o form a positive attitude towards physical culture and sports, approved and implemented
norms of behavior related to taking care of their physical condition, healthy and active
lifestyle, physical improvement and regular physical culture and sports.

Course title Adaptive physical education

Component Subject Component, Optional Component

Cycle Major disciplines

Module Physical development, mental well-being and applied research 17 academic credits
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Academic
credits

7

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for applied research in the field of physical culture and sports,
motor activity and healthy lifestyle
e Competence area for promoting a healthy lifestyle, encouraging and motivating a
physically active lifestyle

The purpose of this course is to improve the following areas of subject competence:
Competence area for applied research in the field of physical culture and sports, motor activity
and healthy lifestyle; Competence area for promoting a healthy lifestyle, encouraging and
motivating a physically active lifestyle. Pre-service teachers demonstrate an understanding of
the morphofunctional, socio-psychological characteristics of people with disabilities of different
nosological forms, age and gender groups. They study private methods of adaptive physical
education and safety procedures in adaptive physical education activities. They also learn about
the organization and conducting of physical education mass activities and sports competitions in
Paralympic, Deaflympics and Special Olympics sports. Pre-service teachers learn to apply
methods of measurement and evaluation of physical development. Pre-service teachers
demonstrating competence can:

o develop goals and objectives for adaptive physical education and its main types, taking
into account the characteristics of persons with disabilities; develop the content of
activities and methods of selecting physical exercises for persons with disabilities and
persons with various nosological groups, taking into account indications and
contraindications;

o formulate objectives (remedial, compensatory, preventive, health-improving, educational,
training etc.), select the corresponding means and methods of their solution, regulate the
psychophysical load in the process of exercises;

e apply modern technologies for conducting classes in all types of adaptive physical
education: adaptive physical education, adaptive motor recreation and physical
rehabilitation.

Learning
outcomes

Pre-service teachers demonstrating competence can:

¢ develop goals and objectives for adaptive physical education and its main types, taking
into account the characteristics of persons with disabilities;

¢ develop the content of activities and methods of selecting physical exercises for persons
with disabilities and persons with various nosological groups, taking into account
indications and contraindications;

o formulate objectives (remedial, compensatory, preventive, health-improving, educational,
training etc.), select the corresponding means and methods of their solution, regulate the
psychophysical load in the process of exercises;

e apply modern technologies for conducting classes in all types of adaptive physical
education: adaptive physical education, adaptive motor recreation and physical
rehabilitation.

Course title

Adaptive sports and physical activity

Component

Subject Component, Optional Component

Cycle

Major disciplines

Module

Physical development, mental well-being and applied research 17 academic credits

Academic
credits

7

Course/
competence
description

The purpose of this course is to improve the following areas of subject competence:
e Competence area for applied research in the field of physical culture and sports,
motor activity and healthy lifestyle
e Competence area for promoting a healthy lifestyle, encouraging and motivating a
physically active lifestyle (14-16)
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The purpose of this course is to form subject competencies for planning, organizing and
conducting physical culture and sports classes based on individual differences, needs and
opportunities in motor activity; competencies for promoting a healthy lifestyle, encouraging and
motivating a physically active lifestyle. Pre-service teachers demonstrate skills in planning,
conducting and adjusting the content of the training process, taking into account the
morphofunctional features of athletes with disabilities of different nosological forms, age and
gender groups. They also develop their skills in ensuring safety when practicing adapted sports
and in applying methods of measuring and assessing the physical development, functional
fitness, mental state of athletes with disabilities. Pre-service teachers learn to organize and
conduct sports. Pre-service teachers demonstrating competence can:

e plan and conduct training sessions in the adaptive chosen sport, taking into account the
morphofunctional, psychological features and capabilities of persons with disabilities of
different nosological forms, age and gender groups;

e ensure the observance of safety rules and the prevention of injuries;

o determine the level of all types of training and the psychophysical, motor development of
athletes, taking into account the degree of functional impairment by studying the
anamnesis of the athletes, using adequate methods of measurement and evaluation to
correct the training process in the chosen sport;

o foster personal qualities in athletes, form moral values of fair sport competition, conduct
prevention of negative social behaviour and doping;

¢ analyze competition results to adjust the training process;

o apply methods of sports selection of athletes taking into account the degree of functional
impairment and the requirements of the chosen adaptive sport.

Learning Pre-service teachers demonstrating competence can:
outcomes ¢ plan and conduct training sessions in the adaptive chosen sport, taking into account the
morphofunctional, psychological features and capabilities of persons with disabilities of
different nosological forms, age and gender groups;
e ensure the observance of safety rules and the prevention of injuries
e determine the level of all types of training and the psychophysical, motor development of
athletes, taking into account the degree of functional impairment by studying the
anamnesis of the athletes, using adequate methods of measurement and evaluation to
correct the training process in the chosen sport;
o foster personal qualities in athletes, form moral values of fair sport competition, conduct
prevention of negative social behaviour and doping;
¢ analyze competition results to adjust the training process;
o apply methods of sports selection of athletes taking into account the degree of functional
impairment and the requirements of the chosen adaptive sport.
Course title Health and sports nutritiology
Component Subject Component, Optional Component
Cycle Major disciplines
Module Physical development, mental well-being and applied research 17 academic credits
Academic 7
credits
Course/ The purpose of this course is to improve the following areas of subject competence:
competence e Competence area for applied research in the field of physical culture and sports,
description motor activity and healthy lifestyle

e Competence area for promoting a healthy lifestyle, encouraging and motivating a
physically active lifestyle

The purpose of this course is to form subject competencies in applied research in the field of
physical culture and sports, motor activity and a healthy lifestyle; to promote a healthy lifestyle,
encourage and motivate a physically active lifestyle. Pre-service teachers have an understanding
about nutrition as one of the most important factors in maintaining health and well-being, as
well as the mechanisms of energy supply of muscle activity and ways of organizing nutrition for
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the effective flow of plastic processes during the recovery of the body after physical exertion.
Pre-service teachers learn methods for determining the needs for nutrients and energy supply, as
well as dietary patterns for athletes depending on the type of sport and the intensity of physical
activity, as well as during physical education. They study the types of specialized sports
nutrition, and demonstrate their skills in developing adequate diets and incorporating specialized
foods for sports and health. Pre-service teachers demonstrating competence can:
o apply rules and methods of rational nutrition planning to ensure vital activity;
o apply rules and methods of planning individual nutrition regimes of an athlete in various
training and competition cycles;
o calculate individually selected sports diets for different loads of the athlete; calculate
individually selected sports diets for various loads of an athlete;
¢ develop food recommendations in accordance with the objectives of the physical culture
and wellness program, taking into account the individual differences of those involved.

Learning
outcomes

Pre-service teachers demonstrating competence can:

e apply rules and methods of rational nutrition planning to ensure vital activity;

o apply rules and methods of planning individual nutrition regimes of an athlete in various
training and competition cycles;

o calculate individually selected sports diets for different loads of the athlete;

e calculate individually selected sports diets for various loads of an athlete;

e develop food recommendations in accordance with the objectives of the physical culture
and wellness program, taking into account the individual differences of those involved.
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Korapsi Gixim 6epy 6arnapramacei 6oiibinma HEI'I3I'T OKY 2KOCIIAPBI / Yiiksek Egitim Alam TEMEL EGITIiM PLANI
IIo nmporpamme Boiciiero oopazoBanusi OCHOBHOU YUEBHbBIU I1IJIAH / High education program BASIC EDUCATION PLAN
6B01425—/Tene mbIHBIKTLIPY k3He ciopT (IP)/6B01425-Beden Egitimi ve Spor(IP)/6B01425-®usuueckan kyabrypa u cnopt (IP)/6B01425-Physical education and sports (IP)

ITonnin (MoaybAin) aTaysI / ECTS Bakanasp napeixeci, 4 akagemusiiibIK kbl / Lisans derecesi, IpepexBu3ur
HaumenoBanue npeamera (MmoayJs) / 4 akademik y1l/ Ctrenenb 6akanaBpa, 4 akageMU4eCKUX roia IlocTpekBU3NT
Subject (module) name / BA degree, 4 academic years Cekismeler
| 1 11 v Sonra goriisecek
1 2 3 4 5 6 7 8 Prerequisites
Post-Requisite

Kanner 6iiim 6eperin monaep (PKBII) uuxii /Genel Egitim Dersler Dongiisii(GED)/ IluxJ o6meoopa3oBarenbnbix gucuuniun (O0)/Cycle of general education (CGE)-
56akan.kp./akademik kredit/ academ.credits
Miunpaerrti komnonent MK/ Zorunlu bilesen ZB/ O6s3aTesabnblii komnoneHT OK/ Required component RC - 5lakan.kp./akademik kredit/ academ.credits
Tannay komnonenti (TK)/ Se¢meli bilesen SB/Komnonent no Beioopy KB/ Component of Choice CC -5 akaa.kp./akademik kredit/ academ.credits

Tapuxu ;kdHe punocopusanik Ky3piperTiikrep moayJi / Tarihsel ve Felsefi 10
Yeterlilikler Modiilii / Moayas ucropuko-¢puiiocopckux KoMmeTeHmii/
Module of historical and philosophical competencies

Kazakcran tapuxsl/KazakistanTarihi/Mcropust Kazaxcrana/History of Kazakhstan 5 5

®unocodus /Felsefe/Punocodus/Philosophy 5 5

AcHanThIK KoHe KOMMYHMKAIMAJIBIK MoayJ b/ Enstrilmantasyon ve iletisim 25

modiilii / MHCcTpyMeHTAIbHBI 1 KOMMYHHKAIIMOHHBIH Moy b/ Instrumental

and communication module

Kasax (opsic) Tini/Kazak (Rus) Dili /Kazaxckwuii (pycckwuii) si3bix/Kazakh(Russian) 10 5 5 Kasak (opsic) Timi
Language Al- mpe - 5x0K, oct A2/

B1- npe A2, moct- B2/
C1 mpe B2, Cl-nocT 0K

[eren Tini/Yabanct dil/HuocTpannsiii si3sik/ForeignLanguage 10 5 5 AFBLIIIBIH TiN

1 cem- A2- mipe - x0K, oct B1/
B1- mpe A2, mocT- 0K

2 cem-B2- mipe sxok, moct -C1/
C1 mpe B2, Cl-nocTt 30K

AKIapaTTHIK-KOMMYHUKAIHSIIBIK TeXHOJormsuap /Bilisim VeiletisimTeknoloj ileri 5 5
NudopmannoHHO-KOMMYHHUKAIIMOHHBIE TexHooruH /Information and
communication technology

OJeyMeTTik-casicu 0inim Moxyni/ Sosyo-politik bilgi modiilii / Moayns 8
couMaJbpHO-noauTHYecKuX 3Hanmii/ Module of socio-political knowledge
OJleyMeTTiK-casicaTTany O11iM MOyl (JIeyMeTTaHy, casicaTTaHy, Mo/ICHUETTaHy, 8

ncuxodorus) / Sosyo-politik bilgi modiilii (sosyoloji, siyaset bilimi, kiiltiirel

caligmalar, psikoloji)/ Momaynb connanbHO-MOJUTHIECKUX 3HAHUH (COITMOIIOTHS,

NININ| N

MTOJIUTOJIOTHS, KyIbTypoJiorust, ncuxosorus) /Social and political education module
(sociology, political science, cultural studies, psychology)
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JeHcaynbIKThl  HbIFaliTy Moaynai/  Saghgim tesviki modiili /Moayns 8
ykpensenus 310posbs / Health Promotion module

Jenemsinbikthipy/BedenEgitimi/®usnueckas kyaprypa/PhysicalCulture 8 2 2 2 2

Monyas-Koramasik aamy Herizmepi/ Modiil - Sosyal gelisimin temelleri / 5
Monayabs-OcHoBbl obmectBenHoro passutusi/ Module- The basis of social
development

DOKOHOMHKA, KOCcIKepiik xoHe OmszHec Herizmepi /Ekonomi, girisimcilik ve is
temelleri/OxoHOMIKa, OCHOBBI TpeNNpHHUMATENbCTBA W Om3Heca/Economics,
Fundamentals of Entrepreneurship and Business

Cpi0aiimac  JKEMKOpJIBIKKAa Kapchl MoneHmeT Herizmepi/Riigvetle Miicadele
Esaslari/OcHoOBBI aHTHKOPPYIIIHOHHOH KynbTypbl/Fundamentals of Anti-Corruption
Culture

Okoorus xaHe eMip kayincizairi/Ekoloji ve yasam giivenligi/Oxomnorus u
6e3onacHocTh /ku3HeaesTenbHoctu/EcologyandLife Safety

Freuteimu 3eprrey opictepi / Bilimsel arastirma yontemleri/ Metonsl HayqyHOTO
uccienoanust/ Methods of scientific research

Ba3zansIk skoHe Oeliinaeymi nonaep uukJii/ Temel ve profilolusturma disiplinleri /Ba3oBbie u npoduanpyromue tucuunauael/ Basic and profile disiplins 190 akan.kp./akademik
kredit/ academ.credits

Bazaabik nonjep nukii / Temel disiplinleri /bazoBbie aucnuminnb Basic and profile disiplins. TEJATOT'MKAJIBIK KOMIIOHEHT/ PEDAGOJIK BiLESEN /
HNEJAT'OTHYECKHUU KOMIIOHEHT/ PEDAGOGICAL COMPONENT -60 akan.kp./akademik kredit/ academ.credits

Moay.ab-BiniM aaymsine! Tyra perinae Kosaay / Modiil - Ogretmen Adaylarinin Birey Olarak Desteklenmesi / Moayab-Iloanep:xka ofyuaromuxcs kak duanocreii / Module-
Supporting learners as individuals / — 17 akan.kp./akademik kredit/ academ.credits

Binmim Gepymeri MCUXOJIOTHS KOHE 63apa OPEKETTeCy MEH KOMMYHHKAITUS 4 4
TyxbIpeiMaamanapsl / Egitimde Psikoloji ve Etkilesim-iletisim Kavramlari /
[Ncuxosorus, B3aMMOIeHCTBIE U KOMMYHHUKaLus B oOpaszoBanuu / Psychology in
Education and Concepts of Interaction and Communication

Binim Gepy Typalbl FBUTBIM JKOHE OKBITYIBIH Heri3ri Teopusuiapsl / Egitim Bilimi ve 3 3
Temel Ogrenme Teorileri / Hayka 06 06pa3oBaHHH ¥ KIIIOUEBblE TEOPHH 00yUeHus /
Educational Science and Key Theories of Learning

Wuximo3usTi 611imM 6epy opracel / Kapsayici (Kaynastirma) Egitim Ortamlari / 3 3
Wuxmo3usHas oOpasosatesnbHas cpena / Inclusive Educational Environment
BananapapiH skac epekmienik xoHe GU3noIoTHsIIBIK qamMy epekienikrepi / Cocuk 3 3

Gelisiminde Yas ve Fizyolojik Gelisim Ozellikleri /Bo3pacTHble u
¢busronornyeckue ocodeHnoct pasputus aereii/ Age and Physiological Features
of the Development of Children

OKBITY/IBI JKOCTIapnay koHe jgepbec okpity / Ogretimin Planlamasi ve 4 4
Bireysellestirilmesi / [InanupoBanue npenoiaBaHys U UHAUBHTY ATN3AIINS
obyuenust/ Teaching Planning and Individualization of Learning

Monyb-OKBITY kaHe yiipery ymin 6aranay/ Modiil- Ogretme ve Ogrenmenin Degerlendirilmesi / Moayab-Tlpenonasanue n onennsanne iisi o6y4enns / Module-Teaching and
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assessment for learning / — 9 akan.kp./akademik kredit/ academ.credits

OKpITY ozticTepi MeH TexHomorusnapsl / Ogretim Yontem ve Teknikleri / MeTosp! u 5 5
TexHoJornu npenoxasanus / Teaching Methods and Technologies
Baranay sxone nameity / Degerlendirme ve Gelistirme / OniernBanue u pa3Burue / 4 4

Assessment and Development

Moayab-My¥Fagim - pedieKcHsIIbIK NpakTHka neci / Modiil- Bir Yansitiea Uygulayic1 Olarak Ogretmen /Moay.ib-YuuTesb Kak

A Reflective Practitioner/ — 9 akan.kp./akademikkredit/ academ.credits

pedaexcupyrommuii npaktuk / Module-Teacher As

[Nemaroruxansik 3eprreynep / Pedagojik Arastirmalar / [Temaroruueckue 4 4
uccnenosanms / Pedagogical Research
3epTreynep, namy koHe HHHOBanmsuiap / Aragtirma, Gelistirme ve Yenilikeilik / 5 5

Hccnenosanusi, passurue u naHoBanuu / Research, Development and Innovation

IeaarorukajibIK NpakTHKa — MyraaiM — oKy dacuauraropsl / Ogretimin Kolaylastiricis1 Olarak Ogretmen (Pedagojik Uygulama) / Ilenaroruueckasi NpaKkTHKA — YUHTeIb KaK
dacuaurarop ooyuenns / Pedagogical practice -Teacher as a facilitator of learning /- 25 akaa.kp./akademikkredit/ academ.credits

Myranim kacibine kipicne (oxy npaktukacsil-kype) / Ogretmenlik Meslegine Giris 2 2 Pre:

(Pedagojik Uygulama, 1. simif) / Beenenue B npodeccuto yuntens (yaeOHas Post: Psychological and
npaktuka, 1 kypc)/ Introduction to the teaching profession (1st year, educational pedagogical assessment
practice)

IcuXOTOTHSIIBIK KOHE TIeAarOTHKANBIK Oaranay (TCHXOIOTHSIIBIK-TIEAarOTHKAIBIK 2 2 Pre: Introduction to the
npakrtuka, 2-kypc) / Psikolojik ve Pedagojik Degerlendirme (psikolojik ve pedagojik teaching profession
uygulama , 2. sinif)/ Tlcuxonoro-megaroruueckoe oreHnBaHue (IICHX0I0ro- Post: Pedagogical approaches
nemaroruyeckas npakruka, 2 kype) / Psychological and pedagogical assessment

(2nd year psychological and pedagogical practice)

[MemarorukasplK TeXHOJIOTUS (MIearoruKajbIK MpakTuka, 3-kype) / Pedagojik 6 6 Pre: Psychological and
Yaklagimlar (Pedagojik Uygulama, 3. simif)/ Ilenarorudeckast TeXHOIOTHS pedagogical assessment
(ITemaroruueckas npaxTuka, 3 kypc)/ Pedagogical approaches (3rd year, Post: Research and innovation
pedagogical practice) in education

binim Oepyneri 3epTreysep MeH HHHOBAIWsUIAP (OHIIPICTIK-TIeJarOrMKAIIBIK 15 15 | Pre: Pedagogical approaches

npaktuka, 4-kypc) / Egitimde Arastirma ve Yenilikler (Pedagojik Uygulama, 4.
sinif)/ VccnenoBanus 1 MHHOBAIMA B 00pa30BaHiHU ([IPOU3BOACTBEHHAS -
nejaroruyeckast mpakTuka, 4 kypc)/ Research and innovation in education (4th year
industrial- pedagogical practice)

Post:

Beiiinneymi nonnep uukai/ Profil olusturma disiplinleri / [poguinpyromue rucunnannsy/ Profile disiplins — 130akan.xp./akademikkredit/ academ.credits
Korapo oky opubl kommnoHenTi KK/ Universite Se¢cmeli/ By3osckuii komnonent BK/ University Component UC -84 akan.kp./akademikkredit/ academ.credits
Tangay komnonenti (TK)/ Secmeli bilesen SB/ Komnonent no Boi6opy KB/ Component of Choice CC - 46 akan.kp./ akademik kredit/ academ.credits)

Mopayas — Typki aynueci/ Modiil — Tiirk Diinyasy/ Moayab — Tiopkckmii 16

mup/ Module — Turkic World

Typik (Kaszak) Ttimi — (Hemreit 1-Al1,B2) /Tiurk (Kazak) Dili —(Seviye 1- 5 Ipe: %OK

A1,B2)/Typeuxuii (Kazaxckuit) sspik — (Yposensr 1- Al,B2)/Turkish (Kazakh) Hocr:  Typik (Kasaxk) tim -—
Language — (Level 1- A1,B2) (Henreit 2-A2, C1)

Typik (Kazak) timi — ([enreit 2-A2, C1) /Tirk (Kazak) Dili —( Seviye 2-A2, C1) 5 5 Ipe: Typixk (Kasak) timi -
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[Typeuknit (Kazaxckuii) s3sik — (Yposens 2-A2, C1) /Turkish (Kazakh) Language
(Level 2-A2, C1)

(Henreii 1-Al, B2)
IToct: 0K

ATarypik npunrunrepi/Atatiirk Ilkeleri/
IMpuatmner Atatiopka/Principles of Ataturk

Typxki memnekertep Tapuxbl/Tiirk memleketleri tarihi/
Hctopus Tropkekux rocynapcers/TurkicStateshistory

Scayurany/YesevilikBilgisi/SIcasuBenerne/YassawiStudy

3 3

MOH/IIK KOMIIOHEHT/ KONU BIiLESENI / TPEJMETHBIY KOMIIOHEH

T/ SUBJECT COMPONENT -68 akaneMusiibIK KpeauT

Monyas- Cnopr :xoHe 6ankepiik/ Modiil- Spor ve antrenorliik/
Moaysis-Cnopt u TpeneperBo/ Module-Sports and coaching

10

Bananap-xacecripimMaep CIIOPTHIHAA CIIOPTTHIK AAHBIHABIK TIpoIieciMeH 6ackapy\
Cocuk ve genglik sporlarinda spor egitimi siirecini yonetmek\ Ympasnenue
MPOIIECCOM CIIOPTUBHOM MOJTOTOBKH B IETCKO-FOHOIIeckoM criopte\ Managing the
process of sports training in youth sports

5 5

TanmaraH CIIOPT TYPiHIH TeOpHACH kaHe omicTemeci\Segilen sporun spor teorisi ve
metodolojisi\ Teopus u MmeToauKa criopta n3dbpanHoro Buaa cropra\ Theory and
methodology of sports

Mopyab- [leHeHi 0aKbl1ay MeH Heri3ri KO3raJbIC JaFabLIapbl (KypAei
yitnecripisiren Kosrasbic garabuiapsi)/ Modiil- Viicut kontrollii temel motor
beceriler (karmasik koordinasyon motor becerileri / Moay.ib- ba3zoBbie
ABUTATEJIbHbIE HABBIKH ¢ KOHTPOJIEM TeJia (CJI0KHOKOOPAUHALHOHHBIE
asurareabHbie HaBpiku)/ Module- Basic physical skills with body control
(complex coordination physical skills)

10

I'mMHAcTHKA OKEITY dficTeMecimen-1\Ogretim yontemleriyle jimnastik\
I'mmuacTHKa ¢ MeTo KON 00yuenusi-1\ Gymnastics with teaching methods-1

TumHacTHKa OKbITY omicremecimen-2\ Ogretim ydntemleriyle jimnastik\
I'mmuacTHKa ¢ MeTo KON 00yuenusi-2\ Gymnastics with teaching methods-2

Ilpe: -

ITocT: 'mMHacTUKa OKBITY

anicremeciMeH-2

MoayJib- Op TYPJIi 0pTaja Herisri Ko3rajabic Jarabuiapbl (MMKJITIK KO3FAIbIC
narapLaapel)/ Modiil- Farkh ortamlardaki temel motor beceriler (dongiisel
motor beceriler)/ Moay.ib- Ba3zoBblie IBUTaTe/bHbIe HABBIKUA B PA3JTHYHOI
cpene (mukanveckue ABUraTeasHbie HaBbIkH)/ Module- Basic physical skills in
various environments (cyclic physical skills)

17

IIpe: 'uMHacTHKaA OKBITY

anicremeciMeH-2
Ilocr: -

YKenin atnernka okpiTy onictemecimen\Ogretim yontemleriyle atletizm\ Jlerkas
aTnetuka ¢ metoaukoit ooyuenust\ Athletics with training methods

XKys3y okpity amicremecimen\Ogretim yontemleriyle yiizme\
InaBanue ¢ MeTomuKo# 00yuenus\ Swimming with training method

[Iaxmat okpITy omicTemecimen\Ogretim yontemleriyle satrang\
[laxmar ¢ metoaukoit o6yuenusi\ Chess with teaching methods

Mopayab- JleHe IBIHBIKTHIPY K9HE CHOPTTBIH TA0UFH-FBLIBIMH Herizaepi/
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Modiil- Fiziksel Kiiltiir ve sporun dogal bilimsel temelleri/ Moay:sb-
EcTecTBeHHO-HAYYHBIE 0CHOBBI (pu3nUecKoii KyabTypsl u ciopta/ Module-
Natural scientific foundations of physical education and sport

AntaM MeH JIeHe IIBIHBIKTHIPY XKaTTHIFYIapbIHBIH (YHKIIMOHAIIEI aHATOMHSCHI\
Fonksiyonel insan anatomisi ve egzersiz\ ®yHKInOHa bHAS aHATOMHUS YEJIOBEKA U
¢dusnuecknx ynpaxxaernit\ Functional human anatomy and physical exercises

Jlene TopOueci skoHE CIIOPT TYpIepi HerizaepiMer amam ¢usnonorusicer\Beden
egitimi ve sporun temelleri ile insan fizyolojisi\ ®u3HoIOTHS YeTOBEKA C OCHOBAMH
¢dusnueckoro Bocuranus u BuaoB ciopra\ Human physiology with the basics of
physical education and sports

MoayJin- Heicanabl 6aKblLIayMeH Herisri Ko3rajbic JaFabLIapbl (0HbIH
narnbliiapbl)/ Modiil- Nesne kontrolii ile temel motor becerileri (oyun motor
becerileri) / Moayan- BazoBbie IBHraTebHbIe HABBIKH ¢ KOHTPOJIEM 00bEKTOB
(urposnie aBuraresnbubie HaBbiku\ Module- Basic physical skills with object
control (game physical skills)

17

CroopTTsIK OfBIHAAp OKBITY dmicTemecimer (Gyr6om, rannbom)\ Spor oyunlar
(futbol, hentbol) 6gretim yontemleri ile\ Crioptusasie urpsr (GpyT60J1, raHa60II) ¢
Mmeroaukoi obyuenuns\ Sports games (football, handball) with teaching methods

CropTThIK OHBIHIAp OKBITY dmicTeMecimen (backer0oi, Bosei6boi) \Spor oyunlari
(basketbol, voleybol) 6gretim yontemleri ile\ CiopTuBHbIe urpsi (6acketdod,
BoIeiibon) ¢ meroaukoit o0y4denus\ Sports games (basketball, volleyball) with
teaching methods

Kumbuize! sxone yiITThIK oitbiaap\ Acik hava ve ulusal oyunlar
IMoasmwxkHble U HanmoHANBHBIE Urpbl\ Active and national games

Mopyab-Pu3ukajabIK AaMy, 0il KadljieTi axyaJibl :koHe KoJ11aH0aabl 3epTTey/
Modiil- Fiziksel gelisim, zihinsel saghk ve uygulamah arastirma / Moay.ab-
dDu3uyeckKoe pa3BUTHE, MEHTAIbHOE 0J1aronoay4mue  NpUKJIagHbIe
ucienosanue/ Module- Physical development, mental well-being and applied
research

JleHe WIBIHBIKTHIPYIBI OKBITY dmicTemeci\Beden egitimi 6gretme yontemleri\
Meroauka nipenogaBanus puznueckoit KyapTypbl\ Methods of teaching physical
culture

Beiiinaeymi nonnep uukai/ Profil olusturma disiplinleri /IIpoduaupyromue AucuUIMHbI

Tannay komnoneHTi (TK)/ Secmeli bilesen SB/ Komnonent no Beisopy KB/ Comp

onent of C

Profile disiplins.
hoice CC - 46 akan.kp./ akademik Kkredit/ academ.credits)

Mopayab- JleHe IBIHBIKTHIPY K9HE CHOPTTBLIH TAOMFU-FBLIBIMH Heri3aepi/
Modiil- Fiziksel Kiiltiir ve sporun dogal bilimsel temelleri/ Moay.s-
EcTecTBeHHO-HAY4YHBIC OCHOBBI QU3NYECKOIl KyJbTYpPHI U ciopTa/ Module-
Natural scientific foundations of physical education and sport

17

JleHe WBIHBIKTBIPY KATTHIFYJIapbIHbIH KoJiaHOans! ¢pusnosioruscel \ Uygulamali

Egzersiz Fizyolojisi\ [Ipuknaanas ¢usuonorus pusnueckux ynpaxuenuit\ Applied
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physiology of physical exercises

A)IaM KO3FaJIbIChl ME€H NC€HE IBIHBIKTBIPY JKATThIFYJIapbIHBIH OMOMEXaHUKACKI\
Insan hareketlerinin biyomekanigi ve fiziksel egzersizler\ Buomexanuka JBUKeHMI
JemoBeka u GusMdIecKux yrpaxuenuii\ Biomechanics of human movements and
physical exercises

JleHe MIBIHBIKTRIPY/IA XKOHE CIIOPTTa (PU3UKAIBIK JAAMY/IBIH KIHE (yHKIMOHAIIBI
naitsraersiaeiH MoHuTopuari \ Fiziksel kiiltiir ve sporda fiziksel gelisimin ve
fonksiyonel hazirligin izlenmesi\ Monutopunr ¢pusuueckoro passuTHs 1
(YHKIMOHANLHOM TOATOTOBIEHHOCTH B (QU3UYECKON KYIBTYpE U criopre\
Monitoring of physical development and functional fitness in physical culture and
sports

Croprra Tecriney xoHe 6anTay\Sporda Test ve Kondisyon
TectupoBanue u KoHAKUIHOHUpoBaHue B ciopte\ Testing and conditioning in sports

JleHe IWBIHBIKTEIPYMEH JKOHE CIIOPTIICH aifHaIbICy MpoLeciHIe OaKpUIay jKoHe 03iH-
o3i 6akpuiay \ Beden egitimi ve spor siirecinde kontrol ve 6z kontrol\ Koxrpous u
CaMOKOHTPOJIb B TIpoLiecce 3aHATHH HU3HIecKoil KyapTypoii u cioprom\ Control
and self-control in the process of physical education and sports

CropTThIK MeUIIMHA jkoHe oHanTy Herizaepi \ Spor Hekimligi ve Rehabilitasyonun
Temelleri\OcHoBsl ciopTHBHO# MeauiwHbI U peadbuwintanuu\Fundamentals of
Sports medicine and rehabilitation

Emik feHe mbIHBIKTBIPY koHe Maccax\Terapotik beden egitimi ve masaj\ JleueGuas
¢dusnyeckas KynpTypa U Mmaccax\Therapeutic physical education and massage

Komnnau6ansr kunesuonorust \Uygulamali Kinesiyoloji\
IMpuknaguas kunesuonorus\ Applied Kinesiology

Monayab- Cnopr :koue 6ankepiik/ Modiil- Spor ve antrenorliik/
Moaysas-Cnopt u TpeneperBo/ Module-Sports and coaching

12

Jlene mBIHBIKTHIPY MeH criopT ncuxonorusice \ Fiziksel kiiltiir ve spor psikolojisi\
INcuxonorus ¢pusnueckoit kynsTypsl U ciopra\ Psychology of physical culture and
sports

Croprra e3iH-e3i perrey ncuxonoruscer \ Sporda 6z diizenleme psikolojisi
Icuxonorust camoperyssinmu B criopte\ Psychology of self-regulation in sports

Cnopt *xaHe xapbic aTuKace\Spor ve rekabet etigi\
Otrka cnopta u copeBroBanuii \ Ethics of sports and competitions

TanmanFan crnopt TYpiHzaeri Gpu3nkanbik gaiibIHABIK xoHe Oanray \ Belirli bir spor
dalinda beden egitimi ve kondisyonlama\®u3uueckas moAroToBKa u
KOHAWIIMOHHPOBaHKe B n30paHHOM Buae cnopra\ Physical training and conditioning
in your chosen sport

TaHganFaH COOPT TYPIHAETT TEXHUKAIBIK-TAKTUKAIBIK naibiaabik\Belirli bir spor
dalinda teknik ve taktik egitim\TexHHKO-TaKTHYECKAS TOATOTOBKA B M30paHHOM
Bujie ciopra\Technical and tactical training in a chosen sport
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Mopnyab-PU3MKAJIBIK 1aMy, 0if KadineTi axyaJibl :k9He K0J11aHOAIbI 3epTTey/
Modiil- Fiziksel gelisim, zihinsel saghk ve uygulamah arastirma / Moay.ab-
PDu3nyeckoe pa3BUTHe, MEHTAIbHOE 0JIaronoJyune U NpUKIagHbIe
ucaenosanue/ Module- Physical development, mental well-being and applied
research

17

JleHe MIBIHBIKTHIPYIA KoHe criopTTa Konnan6aisl seprrey \Fiziksel kiiltiir ve sporda
uygulamali aragtirma\ IIpukagHbIe HCCIETOBAHMS B QU3HUCCKON KYIBTypE U
criopte\ Applied research in physical culture and sports

3epTTey HOTHKENIEPiH BU3yaIH3alusuiay xaHe enectety\Aragtirma sonuglarinin
gorsellestirilmesi ve sunumu\ Busyanusaiys i npeacTaBieHie pe3yibTaToB
uccaenosanmii\ Visualisation and presentation of research results

Croptrsik MeTponorus\Spor metrolojisi\
CrnioprusHas Metposorus\Sports Metrology

CaybIKTBIpY-peKpeaTuBTi AeHe mbIHBIKTRIPY \ Saglik ve rekreasyonel beden egitimi \
O310poBHTENBHO-PEKpeaTHBHAs pusnueckas KyapTypa\ Health and recreational
physical culture

JleHe wisIHBIKTHIpYIBIH Oanama Typrepi\Alternatif fiziksel kiiltiir tiirleri\
AnprepHaTHBHBIC BUIBI pusnueckoil kympTypeAlternative types of physical culture

MekrenTe KYMBICKa KaOlIeTTLTIr HE jKoHE JIeMaJIbIChIHA apHAJIFaH JACHE
wbIHBIKTRIPY \ Okulda performans ve dinlenme i¢in beden egitimi \ ®usndeckas
KyIbTypa Iyt paborocrnocobHocTH 1 oTabixa B mkoie \ Physical education for
working capacity and recreation at school

Beitimaenerin nene mbiHbIKTHIPY \ Uyarlanabilir beden egitimi \
AnantuBHas usuueckas kyapTypa \ Adaptive physical education

Beitimaenerin cnopTThiH Teopusichl xoue aaicremeci \ Uyarlanabilir Spor Teorisi ve
Teknigi \ Teopus 1 meroauka agantuBHoro cropra \ Adaptive sports and physical
activity

CaybIKTBIPY JK9HE CIIOPTTHIK HyTpuimoiorus \ Saglik ve spor beslenme bilimi \
Os310poBHTENBHAS M CIIOpTHBHAS HyTpuIionorus \ Health and sports nutritiology

KopbiThiHabl aTTecTartay / Final Sinav/ UtoroBas arrectanus/ Final Attestation - /8 akan.kp./ akademi

k kredit/

academ.credits)

JIUIIOMIBIK JKYMBICTBI, TUIIOM/IBIK )KOOAHBI %Ka3y KOHE KOPFay HeMece KelleH Il
emruxad tancsipy / Tezi Veya Projeyi hazirlama ve Savunma yada Kapsaml
Snavina girme / Hanrcanue u 3aImuTa JUIUIOMHON paGoThI, JUIIOMHOTO TIPOEKTA
WK OJITOTOBKA U c/aya KoMiutekcHoro 3k3amena / Writing and defending a
diploma work, diploma project or preparing and passing of Complex exam

Kammsl 6apabirel / Genel Toplam / O6uuii uror / General:

254

32

33

32

34

30

31

32

30
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Learning outcomes and a matrix of subjects included in the register Educational Program
6B01425-Physical education and sports (IP)

OKY
HOTHKEJIEPI

Binim 6epy 6armapiaaMacbIHBIH TYJIeKTepi:

OH 1 - Able to explain the main stages, patterns and features of the historical development of Kazakhstan, analyze the causes and consequences of events in the
history of Kazakhstan, assess the surrounding reality on the basis of worldview positions and knowledge of philosophy, providing a scientific understanding of
the natural and social world, ecologization of public consciousness and industrial production, rational environmental management and safe lifestyle in the context
of achieving the goals of sustainable development of the state.

OH 2 - Able to develop his moral and civic position in accordance with the social, business, cultural, legal and ethical standards of Kazakhstani society on the
basis of socio-political, economic, legal knowledge, anti-corruption culture and entrepreneurial skills, as well as demonstrate personal and professional
competitiveness.

OH 3 — Able to choose a research methodology, apply various scientific methods and techniques to obtain new knowledge and use various types of information
and communication technologies in their activities: Internet resources, cloud and mobile services for searching, storing, processing, protecting and disseminating
information.

OH 4 — Able to communicate in various areas of interpersonal, social and professional communication in oral and written forms in Kazakh, Russian and foreign
languages and work in various professional network communities both offline and online, building constructive relationships and participating in the global
professional educational community.

OH 5 — Able to design, implement, evaluate and develop learning processes in various types of educational environments in a pedagogically meaningful way
based on basic psychological-pedagogical, natural-science and subject-methodical knowledge, taking into account the diversity of students, while ensuring their
psychological well-being and using various digital resources to learning support.

OH 6 — Able to carry out psychological support of sports activities and physical activity of a person based on knowledge of the relationship of physical, mental,
psychomotor development of a person, the influence of physical fitness on resistance to fatigue and emotional stress; take into account in the process of classes
and preparation for competitions the individual psychological characteristics of those involved; identify signs of overwork, psychological overstrain, stress,
emotional burnout during special training and competitive processes; teach psychotechniques of self-regulation to optimize mental states.

OH 7 — Able to support the well-being of people of different sex and age, including people with disabilities, by means of physical culture and sports to ensure
their effective life based on knowledge of the anatomical, physiological, biomechanical foundations of the functioning of the human body, prevention and
rehabilitation after injuries and diseases.

OH 8 - Is able to plan, organize and conduct educational, recreational and training sessions taking into account the gender, age and individual differences of the
contingent of students, including those with disabilities, to create an educational and sports-training environment and conditions conducive to the versatile
development of personality and to ensure safety in the classroom.

OH 9 — Able to plan, organize and conduct competitions in sports, sports and recreation, sports events and other types of motor recreation, taking into account
gender, age, individual differences and abilities of those involved and ensure their safety.

OH 10 — Able to evaluate the results of training, preparedness and fitness of those involved in physical culture and sports in accordance with gender, age,
individual characteristics and capabilities, as well as the level of sports qualification.

OH 11 - Able to independently initiate and conduct applied research in the field of physical culture and sports, including the interdisciplinary level, design
research based on research methodology and scientific ethics, apply metrologically sound means and methods for measuring and monitoring indicators of
physical, technical, tactical, theoretical and other types of fitness athletes, competitive and training loads, visualize and present the results of research to the
public.

OH 12 - Able to form among those involved in a positive motivational and value attitude to physical culture and sports, approved and implemented in practice
norms of behavior related to taking care of their physical health and physical activity, nutrition; support and ensure their own full-fledged professional and social
activities through a healthy lifestyle and independent physical education.
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OKOHOMHKA, KOCIKepIiK oHe Om3zHec Herizmepi /Ekonomi,
girisimcilik ve is temelleri/DxoHOMUKA, OCHOBBI
npeAnpuHUMaTenbeTBa U OusHeca/Economics, Fundamentals of
Entrepreneurship and Business

Crl0aiinac >KeMKOPJIBIKKAa Kapchl MojeHHeT Heriznepi/Riisvetle
Miicadele Esaslari/OcHoBbl AHTUKOPPYILUOHHON
kyabTypbl/Fundamentals of Anti-Corruption Culture

Okomorus  koHe emip  Kayimcizairi/Ekoloji  ve  yasam
giivenligi/Oxonorus u 0€30MacHOCTh
/xu3nenestensHOCcTH/EcologyandLife Safety

Foutetmu 3eprrey omictepi / Bilimsel arastirma ydntemleri/
Meropl Hay4aHOTO HccnenoBanus/ Methods of scientific research

Kapxeuieik  cayartsuibik/Finansal — okuryazarlik/®@unancoBas
rpamotHOCcTh/ Financial literacy

YKacanmsr WHTEIUICKT Heriznepi/Yapay Zekanin
Temelleri/OcHOBBI ~ MICKyCCTBEeHHOTO  HMHTeiulekTa/Basics — of
Artificial Intelligence

BimiM  Oepyneri TICHXOJIOTHs JKOHE ©3apa JpEeKeTTecy MEH
KOMMyHUKanusi TykbipbiMaaManapel  /Egitimde Psikoloji  ve
Etkilesim-iletisim Kavramlar1 / ITcuxonorus, B3auMoJeHCTBHE U
KOMMYyHHUKanusi B obpasoBanuu / Psychology in Education and
Concepts of Interaction and Communication

BimiM Typansl FRUIBIM JKOHE OKBITYABIH HETI3ri Teopusutapsl /
EgitimBilimiveTemel OgrenmeTeorileri / Hayka 06 06pasoBanun
u KJTIOYEBBIC TEOpUH
obyuenusi/EducationScienceandKeyL earningTheories/

Wukoro3uBTi Oimim Oepy opracer /  Kapsayict (Kaynastirma)
Egitim Ortamlar1 / Wukmo3uBHas oOpaszoBartenbHas cpena /
Inclusive Educational Environment

Bananmapapiy xac >koHEe (U3MOJOTHSIIBIK JaMy epeKIIeTikTepi /
CocukGelisimindeYas veFizyolojikGelisim Ozellikleri
/Bo3pacTHble W (PU3MOJOIMYECKHE OCOOEHHOCTH Pa3BUTHS
nereit/AgeandPhysiological FeaturesoftheDevelopmentofChildren
/

OKpITYZIBI  JKOCTIapiiay JKoHE OKBITYIBI 1iepOec  OKBITY /
OgretiminPlanlamasi  veBireysellestirilmesi  /IlnanupoBanue
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npenoaaBaHus u WHAWBUAYaJIU3alusd
obyuenust/TeachingPlanningandindividualizationofLearning

OKpITY omicrepi MeH TEXHOJIOTHSIIAPEI /
OgretimYontemveTeknikleri / Merogsl ©W  TEXHOJIOTHH
npenogasanus /TeachingMethodsandTechnologies /

baramay skome gmameity / DegerlendirmeveGelistirme /
OuenuBanne u paszsurde /AssessmentandDevelopment

[lemarorukanslk  3eprreynep / PedagojikAragtirmalar  /
IMenarornyeckue nccaenosanns / PedagogicalResearch
3eprreynep, OaMmy OKOHE ~ WHHOBamusa  / Arastirma,

GeligtirmeveYenilik¢ilik /  WccnepoBanusi, passutue u
unnoBaiuu /Research, Developmentandlnnovation

Atarypiknpunnuntepi/Atatiirkilkeleri/TlpunuunsiAtatiopka/Prin
ciplesofAtaturk

Typximemnekerreprapuxsl/ Tiirkmemleketleritarihi/Mcropus
TIOpKCKUX rocynapets/TurkicStateshistory

Scayurany/YesevilikBilgisi/SIcasusenerue/Y assawiStudy

Typix (Kazak) Timi — (Henreit 1-A1,B2) /Tirk (Kazak) Dili —
(Seviye 1- A1,B2)/Typenxuii (Kazaxckuii) si3pik — (YpoBeHb 1-
A1,B2)/Turkish (Kazakh) Language — (Level 1- A1,B2)

Typik (Kasak) tini — (Jenreit 2-A2, C1) /Tirk (Kazak) Dili —(
Seviye 2-A2, C1) /Typeuxunii (Kazaxckwuii) s3pik — (YpoBeHpb 2-
A2, C1) /Turkish (Kazakh) Language — (Level 2-A2, C1)

bananap-xacecmipiMaep CHOpPThIHIA  CIOPTTBHIK  JAHBIHIBIK
nporecimer 6ackapy\ Cocuk ve genglik sporlarinda spor egitimi
stirecini  yonetmek\ VYmpaBieHue mporeccoM —CIOPTHBHOU
MOJICOTOBKHU B JIeTCKO-toHOIIeckoM criopte\ Managing the process
of sports training in youth sports

TanngaraH cHOopT TYpIiHIH Teopuschl xoHe omictemeci\Segilen
sporun spor teorisi ve metodolojisi\ Teopust u MeToauKa criopTa
n3bpaunnoro Buza cnopra\ Theory and methodology of sports

I'umHacTMKa  OKBITy ogmicteMecimen-1\Ogretim ydntemleriyle
jimnastik\ T'mmuacTuka ¢ meromukoi oOydenms-1\ Gymnastics
with teaching methods-1

IumHacTiKa OKbITY omictemeciven-2\ Ogretim yontemleriyle
jimnastik\ Tumnactuxa ¢ metomukoii 06yuenus-2\ Gymnastics
with teaching methods-2

JKenin arneruxa okpiry onicremecimen\ Ogretim ydntemleriyle
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atletizm\ Jlerkas atneruka ¢ meromukoii o6yuenus\ Athletics
with training methods

JKy3y okpiTy omicTemecimen\ Ogretim ydntemleriyle yiizme\
[TnaBanwe ¢ Meroamkoi oGywenms\ Swimming with training
method

[Ilaxmat okpITY omictemecimMen\ Ogretim yontemleriyle satrang\
[Iaxmar ¢ meroankoi ooyaerus\ Chess with teaching methods

AzaM MeH JeHEe IIBIHBIKTHIPY JKaTTHIFYJIaphIHBIH (yHKIHOHAIIEI
anatomusicel\___Fonksiyonel insan anatomisi ve egzersiz\
(DYHKIII/IOHaJ'ILHaH aHaTOMMUsA YCJIOBCKaA u (1)I/I3I/I‘ICCKI/IX
ynpaxuenuii\ Functional human anatomy and physical exercises

Jlene TopOueci J>KoHE CHOPT Typiiepi Heri3aepiMeH ajxam
¢usunonoruscel\_Beden egitimi ve sporun temelleri ile insan
fizyolojisi\ ®uznonorus dvesoBeka ¢ OCHOBaMH (HHU3UIECKOTO
Bocrutanus U BuaoB cropra\l Human physiology with the basics
of physical education and sports

CropTThlK OHBIHAAP OKBITY dmictemecimeH (pyTbon, ranadom)\
Spor oyunlart (futbol, hentbol) 6gretim yontemleri ile\
CrnoprusHbie urpsl (Gpyrbon, ranaboia) ¢ METOAUKOH 00ydeHHs\
Sports games (football, handball) with teaching methods

CIHopTTHIK OWBIHAAD OKBITY ojicTemeciMeHn (OackerOou,
Boneiibon) \_ Spor oyunlari (basketbol, voleybol) O6gretim
yontemleri ile\ CropruBHble wurpsl (6acker6oi, BOJEHOON) C
Mmeroaukoi o6yduenus\ Sports games (basketball, volleyball) with
teaching methods

Kumbiiast xone YITThIK ofibiHmap\ A¢ik hava ve ulusal oyunlar
IMoaswkHble U HanmoHATBHBIE UTpbl\ Active and national games

JleHe IIBIHBIKTHIPYIBI OKBITY omicTemeci\Beden egitimi 6gretme
yontemleri\ Meroauka mpenogaBaHus (GU3NUECKOW KYIbTYpBI\
Methods of teaching physical culture

Hene HIBIHBIKTRIPY KATTHIFyJIapbIHBIH KOJ11aHOaIIBI
¢dusuonoruscel \ Uygulamali Egzersiz Fizyolojisi\ [lpuknannas
¢dusnonorus ¢usmyeckux ynpaxkuenuit\ Applied physiology of
physical exercises

AZaM KO3FalbIChl MEH [CHE IIBIHBIKTBIPY JKATTHIFYJIapbIHBIH
6uomexanukachl\_Insan hareketlerinin biyomekanigi ve fiziksel
egzersizler\ BruomexaHuka IBMKCHHIl YeloBeKa M (U3HYECKUX
ympaxuenuii \ Biomechanics of human movements and physical
exercises
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)]eHe HIBIHBIKTBIPpY/Jia KOHC CIIOPTTa (1)I/I3I/IKaJ'H>IK JaMYIbIH KOHC
dyHKMoHanas qaibHALIFbIHBIH MouuTopunri \ Fiziksel kiiltiir
ve sporda fiziksel gelisimin ve fonksiyonel hazirligin
izlenmesi\ MonuTtopunr  Qusuyeckoro - pasBuUTHA M
(byHKHHOHaHLHOﬁ IOATOTOBJIICHHOCTHU B q)HBquCKOﬁ KYyJbTYypE U
cnopre\ Monitoring of physical development and functional
fitness in physical culture and sports

Cnoprra Tecriney xaHe 6arnray\ Sporda Test ve Kondisyon
TecTupoBaHne W KOHAWIMOHHpOBaHWe B cropre\ Testing and
conditioning in sports

JleHe IIBIHBIKTHIPYMEH JXKOHE CIOPTIICH aiHajbICy NpOLECiHIe
Oakplay JKoHE ©3iH-e31 Oakputay \ Beden egitimi ve spor
stirecinde kontrol ve 6z kontrol\ KoHTposs U caMOKOHTpOJIb B
nporecce 3aHATHI pu3nueckoit KynpTypoit u croprom\ Control
and self-control in the process of physical education and sports

CropTThIK MeIMIMHAa MeH oHanTy Herizaepi \ Spor Hekimligi ve
Rehabilitasyonun Temelleri\OcHoBbl cOPTHBHOW MEAWIMHBI U
peabumuranmm\Fundamentals  of  Sports  medicine  and
rehabilitation

EMik JneHe mIbIHBIKTBIPY koHEe Maccax\Terapotik beden egitimi
ve masaj\ JleueOnas usnueckas KynbTypa u maccax\Therapeutic
physical education and massage

Konnanbansr kunesnonorus \Uygulamali Kinesiyoloji\
IMpuknagnas kuaesuonorus\ Applied Kinesiology

Jlene mIBIHBIKTBIPY MeH criopt ncuxosnorusicer \ Fiziksel kiiltiir ve
spor psikolojisi\ Tlcuxonorus Gu3uIecKkoi KyabTypbl U criopTa\
Psychology of physical culture and sports

Croptra e3iH-e31 pertey ncuxojorusicel \ Sporda 6z diizenleme
psikolojisi/ TIcuxonorus camoperyssiiuu B criopte\ Psychology of
self-regulation in sports

Croopt ’xoHe »kapbic 3TuKackl\_Spor ve rekabet etigi\ Druka
criopta u coperoBanuii \ Ethics of sports and competitions

Tanganran  cmopT TYpiHAETI (U3UKAIBIK NaWbIHIBIFBl JKOHE
Ganray \ Belirli bir spor dalinda beden egitimi ve
kondisyonlama\®usnueckast oAroTOBKa W KOHIHIIHOHUPOBAHUE
B m30pannom Buze cropra\ Physical training and conditioning in
your chosen sport

Tannanrad CIIOPT  TYPIHACTI  TEXHUKAJBIK-TAKTHKAJIBIK
navieiaapEel\Belirli - bir  spor  dalinda  teknik  ve  taktik
egitim\TeXHUKO-TaKTHYeCKasl MOJrOTOBKA B HM30paHHOM BHJIE
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cmopta\Technical and tactical training in a chosen sport

JleHe IIBIHBIKTHIPYAA JKOHE CIOPTTa KONAaHOamsl 3eprrey \
Fiziksel kiiltir ve sporda uygulamali arastirma\ Ilpuknammbie
uccenoBanns B (usmueckoit KymbType u cmopte\ Applied
research in physical culture and sports

3epTTey HOTHXKENEPIH BH3yalM3alWsiay JKOHE eJiecTeTy\
Aragtirma  sonuglarmm  gorsellestirilmesi  ve  sunumu\
Busyanusanus ¥ MpeACTaBICHUE DPE3yJIbTATOB HCCICAOBAHHN \
Visualisation and presentation of research results

Cropttsik MeTponorus\Spor metrolojisi\
CrnioprusHas Metposorus\Sports Metrology

CaybIKTBIpY-pEKpPEaTuBTI JIeHe MIBIHBIKTBIPY \ Saglk ve
rekreasyonel beden egitimi \ O3gopoBuTENBHO-pEKpEATHBHAS
¢dmsnueckas kynprypa\ Health and recreational physical culture

Jlene wIBIHBIKTHIPYABIH Oanama Typrepi\Alternatif fiziksel kiiltiir
tiirleri\ AJbTepHATUBHBIC BHIBI (huzmgeckoit
kynsTypbl\Alternative types of physical culture

MexkTente OJKYMBICKa KaOUICTTUIITiHE JKOHE JIeMalbICHIHA
apHanraH Jaene mslHBIKTEIPY \ OKulda performans ve dinlenme
icin  beden  egitimi \  ®wusuyeckas  KyubTypa Ui
paborocriocobrnocTr U oTabixa B mkoie \ Physical education for
working capacity and recreation at school

Beitimamenerin aexe mbiHbIKTRIpY \ Uyarlanabilir beden egitimi \
AnantusHas ¢usnyeckas KyiapTypa \ Adaptive physical education

BeifimmeneTin  COOPTTBIH ~ TEOPWSICBI  KOHE  omicremeci \
Uyarlanabilir Spor Teorisi ve Teknigi \ Teopus u meroanka
amanrruBHOTO criopta \ Theory and methodology of adaptive sport

CaybIKTBIPY OHE CHOPTTHIK HyTpunuonorus \ Saglik ve spor
beslenme  bilimi \  OsgopoBurenbHass u  cHOpTHBHAS
nyrpurmoiorus \ Health and sports nutritiology
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4.5 Requirements for the successful completion of curriculum

For successful completion of the educational program, students shall have:
— minimum credits for core and major subjects;
— achievement of all learning outcomes;
— successful completion of compulsory and optional courses;
— successful fulfillment and defense of Final attestation work (Oral Exam, Written Exam, Diploma work,
Research project, Development project, Organisational project, Strategic project, Art project);
— the minimum average achievement score

5. Description of students’ work

Students’ work includes contact teaching, individual, pair and group work, assignments, exams, etc. 1 ECTS = 30
hours of student work.

Students’ individual and/or pair and group work is divided into two parts: individual and/or pair and group work
supervised by a teacher and the work that is performed entirely independently.

Students’ individual and/or pair and group work is carried out on a specific list of topics allocated for
independent/group study, provided with educational and methodical literature and recommendations for each
course. Students’ individual and/or pair and group work supervised by a teacher is carried out according to the
schedule, which determines the university or the teacher themselves.

The entire scope of work performed entirely independently is supported by assignments that require the student to
work independently on a daily basis.

The ratio of time between classroom contact work, students’ individual and/or pair and group work supervised by a
teacher, and the work that is performed entirely independently for all types of educational activities is determined
by the educational institution independently. At the same time, the amount of classroom work and students’
individual and/or pair and group work supervised by a teacher is 1440 hours per year, the scope of work that is
performed entirely independently - 360 hours per year.

6. Evaluation methods/Assessment

6.1 Assessment

The Assessment of learning outcomes is based on the competence objectives of the modules and the resulting
evaluation criteria of the courses. Assessment criteria are used as a basis for various tasks. Learning tasks include
independent tasks, group tasks, plans, reports, group discussions, group tests, development tasks, laboratory tasks,
various tasks for reflection and evaluation, or activating tasks. The assessment generates information for the pre-
service teacher about his or her achievement of the competence goals of the pedagogical education modules.

Assessment is at the heart of all competence-based education. Competence-based assessment should measure not
only what a pre-service teacher knows, but also take into account skills and whether pre-service teachers can apply
what they know to real life problems or situations. Pre-service teachers should be given assignments and non-
standard problems in situations that students are likely to encounter in the workplace. Assessment plays a very
important role in competence-based training. Based on the recognition of prior competence and personal situation,
competence can be demonstrated on a per-course basis. The demonstration of competence can cover the entire
training module. Specific guidelines regarding the practice of recognizing and accrediting prior training or training
received elsewhere.

Studies are evaluated on a scale basis. Learning achievements (knowledge, abilities, skills and competencies) of
pre-service teachers are evaluated in points on a 100-point scale, corresponding to the internationally accepted letter
system with a numeric equivalent (positive grades, in descending order, from "A" to "D", and "unsatisfactory" -
IIFXII, IIFII)
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Alphabetic system of evaluation of pre-service teachers' learning achievements, corresponding to the digital
equivalent of the four-point system.

Assessment by Digital equivalent | % content Assessment according to the traditional
letter system of points system

A 4.0 95-100 Excellent

A- 3.67 90-94

B+ 3.33 85-89 Good

B 3.0 80-84

B- 2.67 75-79

C+ 2.33 70-74

C 2.0 65-69 Satisfactory
C- 1.67 60-64

D+ 1.33 55-59

D 1.0 50-54

FX 0.5 25-49 Unsatisfactory
F 0 0-49

The purpose of assessment is to provide guidance and encouragement to pre-service teachers, develop their self-
assessment abilities, provide information about pre-service teachers' competences, and ensure that the competences
and intended learning outcomes defined in the educational programme are achieved. Self-assessment skills and peer
assessment are considered as the main skills of the world of work, and assessment is a central tool to support the
development of these skills during study.

6.2 External evaluation

1) Design of new educational programmes Internal quality assurance system

The new curriculum needs to be designed through engagement with all stakeholders, including students, faculty and
employers. The aim throughout the process is to retain and further develop the strengths and high quality of the
existing programme while addressing some of the challenges of the current programme, such as the workload
demand on students and the need for a course on education management. A survey of all students and alumni,
together with focus group discussions and interviews with alumni and employers, also inform the design of the
programme. All faculty are involved in discussions of programme aims and learning outcomes, and programme
teams worked collaboratively to design the courses for their area of specialization.

On the basis of the faculty (school) of the university, a council on academic quality is formed, which makes
decisions on the content and conditions of implementation of curricula, on the policy of evaluation and other
academic issues of the faculty (school), organizing a survey of students on the quality of curricula and (or)
disciplines/modules.

2) Procedures for external evaluation of the educational programmes. Continuous Improvement

All faculty are actively engaged in continuous improvement of their courses as an integral part of the culture of
university and their own professionalism as experts in education. In addition to formal student feedback
mechanisms such as course evaluations and Student Committee meetings, faculty and students are to communicate
closely regarding specific courses and the programme as a whole. The process of continuous reflection and
improvement informs the Annual Programme Monitoring process, in which individual faculty reflect on courses
they have taught, this feeds into specialization-level reflection and suggestions for improvements, and this in turn
goes to programme and School level reflection and plans for further improvement.

Universities have regular, formal mechanisms for obtaining feedback from employers and the professional
community. These interactions also inform the continuous improvement of the programme.

For the improvement of the quality assurance of the educational programmes, the universities need to:
- develop an internal quality system that has a delicate balance between quality assurance and quality
enhancement. While quality assurance is more of a preventive measure, quality enhancement has higher-
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order aims and implies transformational change (Jones, 2003).

- raise institutional awareness and develop deep understanding of the Standards and Guidelines for Quality
Assurance in the European Higher Education Area (ESG) (2015) and implement ESG 2015 standards.

- regularly revisit the existing institutional quality processes for ongoing improvement.

3) Accreditation

There are institutional and specialised accreditation in Kazakhstan, they remain voluntary for higher educational
institutions. However, accreditation is one of the conditions for obtaining state grants for student education.

7. Faculty requirements

7.1 Faculty Requirements

Availability of teachers in accordance with the disciplines of the educational programme, the correspondence of
teachers' education to the profile of the taught disciplines and/or their academic or research degree of "Doctor of
Philosophy (PhD)" or "Doctor in Profile", and/or the academic title of "Associate Professor (Associate Professor)",
or "Professor" (if any) and/or teachers with the degree of "Master" to the profile of disciplines and (or) senior
teachers with at least three years of experience as a teacher or experience practical work on the profile for at least
five years.

The advanced/academic degree of the teaching staff corresponds to the academic degree of the doctor/candidate of
sciences or the advanced/academic PhD degree of the doctor or master. Basic education or postgraduate education
or doctorate/candidate of science degree, advanced/academic PhD degree must correspond to the subjects taught.

7.2 Additionally Required Faculty

Part-time teachers in the main place of work engaged in practical professional activities in the profile of the subjects
taught, with at least 3 years of work experience in the field of training. Additionally, leading scientists, specialists
from other higher education institutions and research organizations, teachers, and supervisors of schools in
corresponding categories such as: expert teacher, research teacher, master teacher, can be involved in the work.

7.3 Required professional development of faculty

On the basis of the Law of the Republic of Kazakhstan "On Education” (2007; with amendments dated 27.12.2019)
and other regulatory legal acts regulating the activities of higher education organizations in the Republic of
Kazakhstan, a teacher who carries out professional activity in a higher education organization has the right for
professional development at least once every five years for a duration of no more than four months.

The development of professional competences is also one of the priorities adopted in the Republic of Kazakhstan
"Concepts of lifelong learning (continuing education)" (2021).

7.4 Required additional administrative staff

Vice-rector for academic affairs is responsible for planning and monitoring the implementation of educational
services.

Responsibility for arranging and coordinating the implementation of the specific steps of the procedure and the
quality of the outputs rests with the heads of divisions.

8. Resources

8.1 Library Resources

The library collection is an integral part of the information resources and includes educational, teaching, scientific
and other literature.

Availability of a library fund of educational and scientific literature: in the format of printed and electronic
publications for the last ten years, providing 100% of the disciplines of the curricula, including those published in
the languages of instruction. Updating of the library fund should be carried out in accordance with the regulations
of the Republic of Kazakhstan.
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8.2 IT Resources

University provides pre-service teachers with educational and teaching literature and (or) electronic resources
necessary for successful implementation of curricula, provides the functioning of the information system of
education management (high-tech information and educational environment, including the website, information and
educational portal, automated system of credit technology training, a set of information and educational resources).

8.3 Infrastructure

University provides equipment with educational, methodological, scientific and other literature, classrooms with
multimedia complexes, computer rooms, access to broadband Internet, sports, material and technical, educational
and laboratory facilities and equipment necessary for the implementation of curriculum.

9. Additional information

9.1 Additional materials

Inclusion is one of the most important cross-cutting principles of the curriculum (see more in Annex 1.). Inclusion
in education means that all students, regardless of their possible impairments or disability, should have the
opportunity to participate in the regular school systems and study with their peers. The teacher education
emphasizes on pre-service teachers’ perceptions of themselves as experts in implementing curriculum for diverse
learners based on the principles of pedagogy of difference or universal design for all. It is important to renew
inclusive pedagogies such as co-teaching and differentiating. It is important that not only the specialized teachers
(special education teachers) but all teachers can work in an inclusive educational environment. Thus, competences
of all pre-service teachers need to be developed in areas such as:

Knowledge of the concepts and principles of inclusive education:

- Evaluation of one's own activity in terms of the values of inclusion.

- Understanding of the implementation of the principle of inclusiveness in education implemented by a
flexible model of the educational process: adaptive programmes, changing the ways of assessing
educational achievements.

- Understanding of children's different abilities and application of different trajectories to support versatile
learners.

Practical applications in teaching:
- Designing of an adapted/individual programme for a child with special education needs in specific subject.
- Using of multimodal universal teaching methods, simple structured speech, use alternative communication.

9.2 E-learning

The rapid development of digital technologies requires the study of not only specific software tools, but the
development of pre-service teachers’ competences on using virtual learning environments and tools in teaching and
choosing pedagogical methods suitable for learning processes in digital learning environments (psychological and
didactic justification). For this the universities need:

- to create provisions for the professional development of pre-service teachers with the effective use of
digital technology;

- to develop competences of pre-service teachers on understanding how individual educational needs of their
students can be considered when using digital tools or in virtual learning environments;

- to develop digital competences of pre-service teachers on using digital learning environments and tools in
assessment, such as gamification, digital tests and quizzes, and other formats of digital evaluation;

- to promote pre-service teachers’ capabilities in assessing their digital competences and the use of digital
tools in pedagogical processes in relation to the requirements of the employers (schools) daily operations;

- to put into practice the integration of education, science, and industry, and involve professional
communities in teaching school students the basics of applying and using digital technology, and perform
an independent assessment of the practical skills acquired,;

- to include digitalization into the educational process for in-service teachers to increase efficiency and
practical application of digitalization in education;

- to promote the implementation of global standards in digitalization in initial teacher education (i.e.
International Society for Technology in Education (ISTE) and the establishment of an expert community of
educators in digitalization.
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10. Approval

- Ensure a review of the developed curricula, its coordination and approval by the Republican Educational and
Methodological Council of Higher and Postgraduate Education.
- Scale up all developed curricula in pedagogical universities

APPENDIX 1: Main principles of the curriculum
Competence-based approach

Competence-based approach is a learning-oriented way to organise and implement teaching. It is an alternative to
more traditional educational approaches mainly focusing on what learners are expected to learn about in terms of
traditionally-defined subject content. In designing the curriculum following the principles of competence-based
approach, the focus is on what we want our students to learn. Thus, it is essential to define the competences that the
students are supposed to learn during their degree programs. The articulation of competences should include both
discipline specific skills as well as the generic competences or soft skills that the teacher students should develop
during the curricula. Soft skills include, for example, leadership, communication and collaboration skills, reflection
skills, social and emotional intelligence etc. The development of these soft skills should be included in all the
curricula, the competences and learning outcomes as well as the implementation of the curricula.

After defining the degree level competences, the learning outcomes of study units and study modules should
compiled by comparing them to the objectives of the entire degree. Learning outcomes represent the desired state,
which is expressed as knowledge, skills and attitudes. The written learning outcomes of all the interconnected study
units should also make visible the accumulated competence. Planning competence-based learning thus starts at
degree programme level and is then realised at study unit level through the learning outcomes, the execution of the
study unit and its assessment.

The reason for using competence-based approach to designing curricula is that it makes it possible to design courses
and study programs in a more student-centred way. Student-centred approach means that the key knowledge and
skills that the students need to achieve during their studies determine the content of the course or study programme.
The aim of the competence-based approach to designing curricula is that the students acquire the knowledge, skills
and attitudes/values that are essential. Further, the competence-based approach supports students to identify the
knowledge and skills specific to their discipline or field of education as well as the generic competences that
accumulate during their studies and are common to all degrees.

To sum up the key elements in designing competence-based curricula, it is essential to focus on describing explicitly
a) what competences (including subject-specific and general competencies) should a student have after
graduation/after study unit/after an individual course, b) how do different study modules, courses and study modes
support the development of the competencies, ¢) how is it ensured that the degree program and the learning
objectives of the courses form a coherent entity supporting the development of the competencies, and d) how is it
possible for students to make their competence visible (assessment related decision)

The implementation of all curricula should introduce methodologies that promote student-centeredness and active
learning, such as gamification, PBL, etc. In a student-centred learning approach, students are active participants,
placed at the core of the learning process. The learner is not seen as a passive receiver of knowledge but, rather, an
active participant. The teacher's role becomes that of a guide who assists the learner in the difficult process of
constructing his/her knowledge. Student-centred approach to teaching broadly means the shift of focus from the
teacher to the student and their learning processes (Tran et al., 2010). The emphasis in student-centred approach to
teaching is on what the student does and the ways to improve students’ active engagement and deep approach to
learning (Biggs and Tang, 2011; Prosser and Trigwell, 2014). In student-centred approach the student is seen as an
active constructor of knowledge. Thus, the focus of the student-centred teaching practices is to develop autonomy
and active learning that eventually enable lifelong learning.

Student-centred approach & Active Learning Methodologies
Student-centredness differs from traditional teaching approach, also known as teacher-centredness, in that the focus
is on designing the teaching-learning process in a way that it promotes students’ active participation and deep

approach. Teaching that requires active engagement from students is likely to increase quality learning (Biggs and
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Tang, 2011). However, student-centered learning does not sideline or diminish the role of teachers. Instead, it seeks
to use teachers’ expertise in different ways to increase student engagement.

Student-centeredness requires a change in the mindset of the teachers and has many implications for the teaching
practices. For example, teaching and learning activities should be designed in a way that they support and promote
active learning. Active learning methods place greater responsibility on the learner rather than passive approaches
such as lectures. Active learning activities promote higher order thinking skills such as application of knowledge and
analysis and engage students in deep learning processes rather than surface learning. Furthermore, they enable
students to transfer and apply knowledge better. There is a variety of active learning methods, such as case studies,
problem-solving, group projects, debates, peer teaching, games etc. to mention a few. However, it should be kept in
mind that the methods should always be chosen purposefully to support the attainment of the intended learning
outcomes. Thus, when choosing the active learning methods, it should always be considered from the perspective of
which methods support the attainment of the intended learning outcomes in a best possible way.

Constructive alignment

The principle of constructive alignment has long been promoted as a powerful way to enhance the quality of teaching
and learning (Biggs and Tang, 2011). Constructive alignment is an integrative design for teaching and curriculum
design in which the alignment between intended learning outcomes/competences, teaching-learning activities and
assessment tasks is emphasised to optimise the conditions for quality learning. The fundamental principle is that
curriculum should be designed in such a way that the learning activities and assessment tasks are aligned with the
intended learning outcomes (ILOs), and what the students should be able to do or demonstrate after completing the
degree, module or a course. High quality learning may be supported by integrating these components together.

Constructive alignment reflects the more general paradigm shift from teacher-centred teaching to student-centred
teaching described above. The central step in designing teaching is to define the intended learning outcomes or the
competences that the students are supposed to learn during the learning process and how they will demonstrate that
learning has taken place (Biggs and Tang, 2011). The role of the instructor is to engage the student in relevant
activities that support the attainment of the intended learning outcomes (Biggs, 1996). By choosing appropriate
teaching and assessment methods and tasks and aligning them with the intended learning outcomes/competences it is
possible to effectively guide students’ study practices and enhance deep, meaning-oriented learning (Biggs and Tang,
2011; Boud and Falchikov, 2006). Constructively aligned teaching is essentially a criterion-referenced system where
the central elements, that is, intended learning outcomes, teaching-learning activities and assessment, are aligned and
there is consistency throughout these elements.

Constructive alignment should be applied at all levels of the educational system, including institutional, departmental
and classroom levels as teaching and learning take place in the whole system. In a good system, all aspects of
teaching and assessment are tuned to support high level learning, so that all students are encouraged to use higher-
order learning processes.

Figure 1. lllustration of constructive alignment

‘ DEGREE REQUIREMENTS

‘ STUDY MODULES

COURSES AND LESSONS —LECTURES

Research-based Initial Teacher Education
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The recognition of the importance of research-based teacher education is growing worldwide (Flores, 2018). The
research-teaching integration in the teacher educators’ work has been suggested to be an effective solution to develop
the profession in many aspects. They should be able to make explicit links between the educational theory, research
and teaching practices. There is an increasing recognition that research is an important component of teacher
education practices and is beneficial for preparing reflective practitioners (Flores, 2018). Research-based teacher
education can take place in different forms. In its simplest form, it can mean that the teaching content is based on
research, or that the teaching methods and pedagogical designs are based on research. It can also mean that teachers
use inquiry-oriented methods in their teaching to enhance their students’ own knowledge construction and research
skills. Moreover, research-based teacher education can mean that the teacher educators themselves conduct research
of their own work or more generally about topics related to teacher educators’ work. The different forms of research-
based teacher education identified in a recent research are presented in Table 1.

Teaching content is based on research Teacher educators use their own or others’ research as their
teaching content to transfer academic knowledge to student
teachers and develop the student teachers’ independent
thinking (Visser-Wijnveen et al. 2010).

Teaching methods and course design are | Teacher educators benefit from their research work in teacher
based on research education and develop their teaching methods accordingly
(Cochran-Smith 2005; Krokfors et al. 2011).

Applying inquiry-oriented methods in | Teacher educators organise the course based on inquiry-
teaching oriented activities to guide student teachers to learn in an
analytical and inquiring way to develop their pedagogical
thinking (Krokfors et al. 2011).

Acting as researchers in teacher education Teacher educators work as researchers and conduct research on
what and how they teach, and on topics in teacher education
(Cochran-Smith 2005).

Encouraging student teachers’ involvement | Teacher educators involve student teachers in research process
in research work to provide them with the experience of conducting research
(Visser-Wijnveen et al. 2010).

A supportive relationship between research | Teacher educators consider the research-teaching nexus is
and teaching complementary and fairly evident. Teaching and research
support each other in a general and broad sense.

Table 1. Forms of research-based teacher education (Cao, Postareff, Lindblom-Yldnne & Toom, 2021

Teacher education can adopt the research-based approach in diverse ways, and it is important to consider what kind
of forms fit the cultural context and practices. The ultimate goal of research-based teacher education is to support
student teachers to become pedagogically-thinking, reflective and inquiry-oriented teachers with an inquiring attitude
towards teaching. Teachers’ pedagogical thinking means the ability to analyse and conceptualise educational
occasions and phenomena, to evaluate them as part of larger instructional processes and to make rational and theory-
based decisions and justify their decisions and actions as teachers. Their readiness to consume as possibly also
conduct research enhances their ability to meet the challenges of the future (Toom et al., 2010).

Research-based teacher education not only enhances the teacher educators’ own professional development, but also
enhances teacher students’ reflective and deep learning. By engaging in research-based activities, the students can
acquire a set of highly valued competences, such as critical thinking, problem solving and reflective skills
(Lunenberg, 2010). Thus, it is important, that teacher educators support the student teachers’ to become reflective
practitioners with an inquiring attitude (see Toom et al., 2010), which they can learn not only from what their
teachers say about how to teach, but most importantly, from how their teachers engage their students in collaborative
and interactive teaching-learning activities (Berry, 2004).

To make research-based teacher education occur in practice, it should be made visible in the teacher education
curricula. Secondly, the teacher education programmes should develop their students’ inquiry-oriented and research-
oriented approach to their work and enhance their research skills. Becoming an inquiry-oriented reflective
practitioner requires time and space to deeply reflect on theory, practice, and the link between them. Therefore, the
curriculum of teacher education should provide possibilities for reflection and practicing new skills.
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Interdisciplinary learning
Content and Language Integrated Learning (CLIL)

CLIL (Content and Language Integrated Learning) is a dual-focused educational approach in which an additional
language is used for learning and teaching of both content and language (Coyle, Hood & Marsh, 2010:1). The
umbrella term of CLIL also includes a range of other language programs, such as bilingual education, English-
medium of education or immersion programs (Coyle, 2007; Mehisto, Marsh, and Frigols, 2008). But CLIL differs
from those language programs by its equal focus on both content and language (Coyle, 2008; Dalton-Puffer, 2008;
De Zarobe, 2008; Marsh, 2012). Thus, this approach is neither language learning nor subject learning but a
combination of both; hence, attention is given both to the language and the content. Contrary to the common belief,
the CLIL instruction takes place with and through a foreign language and it is not the approach when non-language
subjects are taught in the foreign language (Eurydice, 2006).

The reasons for introducing CLIL include provision of a more holistic educational experience for the student as well
as content-and language-learning outcomes realized in class. Furthermore, benefits of CLIL are also linked with
insights from interdisciplinary research within neurosciences and education (Coyle, Hood & Marsh, 2010). Due to
these advantages CLIL is increasingly attracting stakeholders’ attention across continents.

In terms of the curriculum implementation, the CLIL approach is inclusive and flexible; it includes a range of models
that can be adapted according to the age, ability and needs of the students (Coyle, 2007). Thus, implementing CLIL
varies based on the context. In primary stage, language learning can be embedded across the curriculum and link
with one or more subjects of the curriculum. For example, through specific themes or projects (e.g. lifestyle, sports,
and holidays).

Secondary CLIL can make specific links between a language and a subject (e.g. history through Kazakh, science
through English) or it can take a broader approach integrating language with parts of curriculum. More recently,
CLIL is less aligned to a single subject and is evolving through links with a variety of subjects or themes. The
content for lessons can include particular aspects of the curriculum for individual subjects. In practical terms, lesson
planning involves joint effort across a number of subjects focusing on the cross-curriculum feature for the secondary
curriculum. But there is a need for research to explore whether such an approach is compatible with the local context.

The existing curriculum models integrating CLIL vary in length from a single unit which comprise a sequence of 2-3
lessons to a more sustained approach through modules lasting half a term or more. Some successful cases include
schools with bilingual sections where subjects are taught through the medium of another language for extensive
periods (Coyle et al., 2010).

STEM (Science, Technology, Engineering, Mathematics) education

Interdisciplinarity in natural sciences and mathematics, so called STEM -education can be defined as “an effort to
combine some or all of the four disciplines of science, technology, engineering, and mathematics into one class, unit,
or lesson that is based on connections between the subjects and real-world problems” (Moore et al. (2014).
Implementation and integration of engineering in K-12 STEM education. In S. Purzer, J. Strobel, & M. Cardella
(Eds.), Engineering in Pre-College Settings: Synthesizing Research, Policy, and Practices (pp. 35-60). West
Lafayette: Purdue University Press.). STEM -pedagogy in teacher education aims to prepare students to design, teach
and develop research-based active learning STEM -lesson plans to educate competent citizens, who can access and
make sense of science relevant to their lives and global perspectives (Feinstein, N. W., Allen, S., & Jenkins, E.
(2013). Outside the pipeline: Reimagining science education for nonscientists. Science, 340(6130), 314-317.).

Active learning includes student centered active methods, such that project based education, and benefitting from
diverse out of classroom learning environments and communities of learners and ICT. On the hand, Science
education should also focus on competences with an emphasis on learning through science and shifting from STEM
to STEAM (A = All) by linking science with other subjects and disciplines (Hazelkorn, Ellen & Ryan, Charly &
Beernaert, Yves & Constantinou, Costas & Deca, Ligia & Grangeat, Michel & Karikorpi, Mervi & Lazoudis,
Angelos & Pintd, Roser & Welzel-Breuer, Manuela (2015). Science Education for Responsible Citizenship.
10.2777/12626). In the ITE curricula in Kazakhstan, the A should include at least developing the English linguistic
skills of teacher students (KAZ ITE D-3 Framework Report).
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Digitalisation in Education and Teachers’ Digital competence development

New information and communication technologies (ICTs) provide teachers and learners with an innovative learning
environment to stimulate and enhance the teaching and learning process. In this context, novel educational concepts
such as online learning, or blended and hybrid learning are being developed (Lopez-Pérez, Pérez-Lopez &
Rodriguez-Ariza, 2011). Hybrid or blended learning can be defined as the integration of face-to-face classroom
instruction learning with web-based tools and materials (e.g. Garrison & Kanuka, 2004), as contrast to fully online
learning. Blended or hybrid learning is becoming increasingly significant to complement traditional forms of
learning. Often these two terms are defined similarly, but can also be differentiated. Blended learning can be defined
as a mix of various event-based activities, including conventional face-to-face classrooms instruction, e-learning, and
self-paced learning, while in hybrid learning a part of the learning activities and assignments are transferred from the
face-to-face environment to the distance learning environment (see Valiathan, 2002, in Koohang, Britz & Seymor,
2006).

Blended forms of learning has the potential to enhance both the effectiveness and efficiency of meaningful learning
experiences, and some researchers have suggested that blended learning has the potential to be even more effective
and efficient when compared to a traditional classroom model (see Garrison & Kanuka, 2004). Other benefits of
blended forms of learning include convenience, student satisfaction, flexibility and higher retention (Koohang, Britz
& Seymor, 2006).

Especially in situations where student numbers are high, online, blended or hybrid forms of learning have the
potential to provide greater opportunities for improved learning (Osguthorpe & Graham, 2003). In teacher education,
student teachers can also learn from their teachers the use of various digital tools and platforms. Thus, not only
teacher educators should have the skills to adopt digital tools in their teaching, but also student teachers should
develop their digital skills during teacher education. Times faced with uncertainty and sudden changes, such as
pandemics, require flexible and advanced use of digital tools and instructional practices functional in online contexts.

Inclusion in education and recognition of different learners

Inclusion in education is a principle which means that all students, regardless of their possible impairments or
disability, should have the opportunity to participate in the regular school systems and study with their peers.
Inclusion is based on several international United Nations declarations, such as the Salamanca Statement (1994) and
The Universal Declaration of Human Rights (1948). Inclusive pedagogy is a pedagogical approach that is impacted
by the sociocultural context of learning (Florian & Black-Hawkins, 2011) and it aims to respond to the diverse
learning needs of students in as varied ways as possible.

The concepts of ‘inclusion’ and ‘diversity’ are reviewed in the teaching and education practices with the activities
and arrangements that promote inclusion as the centre. The key words in education are educational equality,
accessibility, individuality, lifelong learning and co-operation. The teacher training emphasizes on teachers’
perceptions of themselves as experts in implementing curriculum for diverse learners based on the principles of
pedagogy of difference or universal design for all. It is important to renew inclusive pedagogies such as co-teaching
and differentiating. The teacher’s task is to teach and guide students to become lifelong learners while taking each
student’s individual learning style into account. Four core values related to teaching and learning have been
identified as the basis for the work of all teachers in inclusive education (European Agency). These core values are
associated with areas of teacher competence. The areas of competence are made up of three elements: attitudes,
knowledge and skills. All teachers must commit to the idea of equality for all students. (Saloviita, 2018.)

Teachers’ professional development and change management

Considering the dynamic and constantly changing nature of teachers’ work, teachers at all levels must be continuous
learners throughout their professional careers. Teachers’ professional development needs to address simultaneously
the teachers’ beliefs and conceptions and the improvement in their practices (Timperley & Phillips, 2003), as well as
integration of theoretical and practical knowledge (Tynjild, Hakkinen & Hémélédinen, 2004). Often an experience of
a successful implementation in teaching changes teachers’ attitudes and beliefs, and therefore, positive experiences
are central for teachers’ professional development (Guskey, 1989).
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Development and growing as a teacher can be understood in different ways: 1) growing understanding of one’s
content area, in order to become more familiar with what to teach; 2) getting more practical experience as a teacher,
in order to become more familiar with how to teach; 3) building up a repertoire of teaching strategies, in order to
become more skilful as a teacher; 4) finding out which teaching strategies work best for the teacher, in order to
become more effective as a teacher, and 5) continually increasing understanding of what works for students, in order
to become more effective in facilitating student learning (Akerlind, 2007).

It is important to notice, that professional development of teachers is often a slow process. Furthermore, the
development is not a linear continuum, but instead, the development may be interrupted by various reasons
(Beijaard, Meijer & Verloop, 2004). Some teachers may experience change and development as threatening and
change processes often include feelings of anxiety or uncertainty (Postareff et al., 2008). Such negative emotions
towards the change may narrow the teacher’s attention (Fredrickson, 2001). Therefore, it is important to ensure that
teachers receive enough support from diverse sources (e.g. peers, supervisors, work environment) and encouraging
feedback. It is also important for teachers to understand, that failures are part of the teachers’ professional
development, and mistakes should be seen as learning opportunities. When teachers have the possibility to share
experiences and engage in collaboration with their peers, it has been shown to have positive influences of their
learning and development (Voogt, et al., 2011). When teachers feel well and are engaged in their work, they are
more likely to engage in pedagogical practices that promote their development (Fredrickson, 2001) The
development of teaching is, at best, a continuous process, and thus, teachers should be encouraged to reflect on their
own teaching on a continuous basis to increase their pedagogical awareness (Parpala & Postareff, 2021).

Teachers should also be provided with agency, which refers to the teacher’s possibilities to influence, make decisions
and take actions. The aim of exercising agency is to create new work practices and transforming the course of
activities (HOkk4 et al., 2012). When teachers have a possibility engage in development and changes, and when they
experience that their opinions truly matter, they are likely to become highly engaged in their work (e.g. Day, Elliot &
Kington, 2005; Pyhalto et al. 2012).
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